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41-49%. Below expeclations, Not ready for promotion withiy | J
Forfeit salary increment. Must be reassigned it

0-40%. Unacceptable, Unlikely to be promoted. Cc::;._:::c

Essential Skills Required for Teacher Professional Competence and Practice

\
AR

. My,
toati “sanetions il . _ '
Application of sanctions 4, On behall of the Government of Ghana, 1 would like 0 congratulate you
on_appointed to the Embassy of Ghana.
source: EducationGhana.net A. being

3. having been

C. you are been

LIKELY EXAMINATION QUESTIONS AND ANSWERS D. you being

I. The Pre-Tertiary Professional Teacher Development and Zm:mmmso 5. Which one of the following qualities of a teacher would help a Newly Qualified

(PIFME) bt s—:.:: g AT, . " Teacher to succeed when posted to a deprived community school?
A. Teacher licensing A. Oppressive tendencies and humility
B. Teachers doing National Service B. Resourcefulness and creativity
C. Double track system C. Tact and induction in making new friends
D. Offering of 1* degree by Colleges of Education D. Trustworthiness and bossy spirit

e ge : 6. Which onc of the following activities represents the most appropriate and effective
2. A school teacher regularly meets with individual students to informally d,  use of video media to improve student learning? BERE

“topics such as their academic progress and their activities outside of the i A. After reading a literature text, students view and discuss the move
Which of the following non-verbal strategies by the teacher would best Proy version of the text
effective communication with students during these meetings? ] B. Following a school-wide culture fair, students view the teacher’s video
A. Facing the student with an open posture recording of the cvent
B. Maintaining continuous eye contact with the student , C. Students practice internet keyboard searches by locating online video clips
(. Making frequent notes on the student comments on a given topic :
D. Placing a hand on the student’s shoulder D. Student who turns in all homework for the week watch age-appropriate

moving on a classroom computer.

3. f:o:o:-ﬂo_.,ﬁc:.caa tests are ma<m:8m.oozm in the standards-based assesty - Opgserving instruction in a mentor teacher’s classroom is likely to be the most
approach primarily because they are designed to

A M : A effective method for helping a new teacher learn how to
+ Measure how well an individual student has learned a specific bod A. Eliminate distractions in the classroom environment
knowledge and skills

) . . ] B. Implement specific instructional approaches
B. Zomm:.a the maeﬁr of students in relation to their previous performan C. Increase knowledge in specific content area
a specific subject area

; g : D. Select developmentally appropriate learning materials
C. Provide a comparison of students’ performance within a grade level

school 8. Which one of the following activities when performed at the introduction w:_mn.i.
D. Provide authentic contexts in which students can demonstrate { 2 l€sson would best support a Home Economics teacher’s ability 1o identify
lecarning students’ misconceptions about the topic?

A. Allowing students review a variety of resources on the lesson topic and
having them share one thing they learned from their review

lesson topic

B. Asking students to transform a list of things they want to Jcarn about the

Scanned by CamScanner



o

¢ Pre-assessing students” knowledge of academie VO \ Essentlal Skills Required for Teacher Professional Competence and Practice
; . ey §
Jesson topic S

D). Showing students, a series of statements aboy the 1,
9 Y A ) PR T AR INaalE
having them rate cach statement as (ruc or falye My, C. To l"‘{'“*"’{ldl}lg teaching
‘ [" D. To enforce discipline

9. Monica is 12 vears old. For 3 years, she has been ilsking her 13, Which of the following bodics or institutions is responsible for licensing teachers

! Her parents have told her the phone will disturb her studics, by, 'l)l‘lll:“;,' ,"'” 1 R Hna
| permission to use a laptop. Which one of the following is TRU|: aboy lh',‘\\l\ Ty A, Teacher Education Division
Ay
A. Monica is studying and needs the mobile phone L“ 13, Ghana Educalion Service
B, Monica would stop studying il giving the phone C, National Teaching Council
C. Monica’s parents like laptop better than phone T
D. Monica’s parents like phone better than laptop [ D, National Teachers Council

10. Which of the following strategics by a teacher is likely to be MOSL ¢ffuc 14, The minimum n}lmbcr'()l' years for a newly qualified teacher 1o possess a
siepanereating a positive classroom elimate? ~ i provisional teacher's license is

A Assipn cach student g p A, Lyear

artner at the beginning of the ac i
= : academic y ars
- provide academic support "3 2 2‘}’0‘:‘5”
N B Creating a quiet areq i e
| ating ca i the classroom where studens i
students can po - 4 years
overwhelmed or angry &0 1 .

C. Posting inspiration quotations

e about value such ag kindness througho, 15. A teacher with u strong sense of sclf-cfficacy in a specific subject arca is most
assroom

likely to demonstrate which ane of the following behaviour in that subject area?
A. Evaluation of his performance according to external criteria
B. Mastery of content and skills at a faster rate than an average pace
C. Prelerence for sell-direeted learning activitics.
D. Persistence in the completion of challenging tasks

D, Using techniques such as informal cony

. L ersations to get to know
student as an individual . |

L Which one of the

: [ollowing behavioural ch
G observed instudents wha

: aracleristics is most comn
are intellectually pified? . ix o .
A. Applying well-devel et o ‘ 16. A newly .Quullﬁcd. lc:u.:hcr‘slmngly argues that the writing of l.cssnn plan |s
B, Demonstrating o ron . Creanization sills to manage tasks af one rObsolete and time HOAHIE Rinaes Sion. plins, Gan helguile fromr Ssnteprat, iy
& nu.nslmlmg a preference for highly structured of conerefe |_1rw0uld you advise this teacher to stick to sell-generated lesson plans?
eXperiences i A. Sclf-generated Iesson plans do not take too much of the teacher’s time

| ;)' :'\“Irlll"::l/mg group needs over personal preference during group activi B. Scll-generated lesson plans make the lcuchcn: ﬁcl(cr pl:cp:\rcd to lcz‘\ch
- b m.g Intense concentration and a high degree . e ) C. The peculiarities of your pupils may be different from those for whom
) ArEARanintereit B1 degree of persisten the lesson plans on the internet were prepared.
j 120 Al the Tollowing are ¢ asons for (he ; i ‘ D. The lesson plans on the internet are generally scanty and superficial
in Ghenn etcaptie. SONS Lot the introduction of (he Teacher Licensing ' : o : i
17. Under what criterion is the question, “is this the best way (o test for the desired
Al .‘1\. climinate non-performing (eachers knowledge and skills?” considered when evaluating a test?
B. To reduce teacher in-take . ; A, Practicality
Page | 8 R e ) B. Clarity
William Yaw CWilliam Yaw Oduro Page |9
|
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D, Efficiency

QUHT™N

The choee of the appropriate format to use in constructing a test is nfluency

A sKills in writing different types of items
R. intelligence level of the students

C. content that has been taught

D. availability of the specification table

19, Which of the following factors has the most significant influence in fostering s

advocacy and independence in children who have mild to moderate intellecy,
disabilities?

A. Establishing friendships with peers both with and without special needs

B. Becoming a member of an advocacy group for individuals with disabilitj;

C. Receiving positive support from parents/guardians who believe i
their potential

D. Obtaining instruction in inclusive settings with experienced educators

20. A special education teacher and a gener:

JH.S. 1 class. Which of the following

teachers to use in promoting positive interactions between students?

A. Creating questions for students to use in inte

out specific information, then having studen

interviews with the class

. Asking each student to bring in a favorite family photograph to post on
classroom bulletin board

- Pairing students who are known to b
outgoing to work together on vario

- Assigning students to write a
aloud 1o, the class

rviewing each other to finl
ts share the results of thes

€ quiet with students known to be mor
us tasks and play together at recess
paragraph about their likes and dislikes to real

National Teachers’ Standards have been designed by the National Teaching
Council for teachers in Ghana The next chapter of this book discusses what|
constitutes the standards that reachers are supposed to live up fo,

al education teacher will be co-teaching
strategies would be most effective for the

CHAPTER TWO

NATIONAL TEACHERS’ STANDARDS-GHANA
Introduction

The Government of Ghana is dclermiyled to addrcss' poor learning outcomes a}nd
recognises that teaching is both a barrier .and a solution to progress. Transforming
Teaciler Education and Learning (T—TEL) 1s.a four-?'car (2014-2018) Governmc.nl of
Ghana initiative funded by the United ngdorp s Departnlaent for Inlernatlopal
S'Development. T-TEL is designed to support .the implementation of the new policy
“framework for pre-tertiary teacher profeslsmnal developnflem and management
(PTPDM). T-TEL seeks to transform the.dellvery of pre-service teacher .educatxon. in
Ghana by improving the quality of teaching and ]ea'mmg in relevant national bodl.es,
institutions and all 46 public colleges of equcatlon (CoEs). The current Pollcy
S environment provides a platform for improving the core a{ld technical skills of
I teachers, enabling the new policy framework for PTPDM to be implemented.

T-TEL seeks to initiate a reform programme to ingtigate effective professiopal
leamning for college tutors and student teachers. with the view to developing
professional teachers who are well-equipped 'w1Lh knpwledge, skl.lls, and the
disposition to learn, and who will guide their pupils to ach.leve the learning outcomes
of the national curriculum in basic education. The intended outcome of .the
| programme is the development of beginning teachers who demon§tfate interactive,
student-focused instructional methods, who demonstrate gender-sensitive and st_udem-
centred instructional strategies, and who know and can apply the school curriculum
and assessment. The programme’s implementation activities reflect these goals. The

T-TEL was by extension initiated to complement the work of the National Teaching
Council.

Purpose of The Standards . :
The 2008 Education Act established the National Teaching Council CNTC)i
responsible for establishing frameworks around te.achers’ emploment, con}muou;
professional development (CPD) and periodic review of professional prachceTh an(
ethical standards. NTC has overall responsibility to license teachers by the Act. These
tandards define the minimum levels of practice expected of studem.te_:achers ancl
teachers in order to be licensed. It must be noted that during the training ar_xd l?fl
period of induction, the standards continue to define the level of practice at which ¢
qualified teachers are expected to perform.

———
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cdueation i Gihana basically aims Al E,,:::_:____. :..”:._._7,__.,_” ::.__:;_

mal shills, anitudes and values us ;,p,:.:.,h the spivit ol inquiry, iy, y
and professional responsibility that s,_:.f,,::,—,,_c them :,, _.:_:_._A __: Chayy,
wse inclusive strategies and enpape in litelong ._c:::_:,._.. Veuchy,
reguired o have passion fort snching and leadership, engaipe with ::._:7.,.__.”“ oLy,
(e schoal community but also in the wider ,.:_:_::_:‘:... and :c_. s potentinl g,
chanee. The Standards ave aspirational in (heir vision, positively embraciy,
z.cs,,?_., and challenges in the 2180 century for Ghana, __:_.:___:_u__v: __,.&\ N
Ghana in meeting the Goal 4 of the Qustainable Development Gouals for 20y
censure inclusive and equitable quality edueation and promote life=long le:
apportunities for all’. Tn contributing towards this Goul, the Standards are -how
realistic and relatively few in number so as to be achievable and user-[riendly.

| r..::f;

7:47.//7
reativity
conditions,

The Scope and Structure of the Standards

._,_E.,,_E:_E.amE.r.f_Z.:_ca::c::.ar._s_,::ao::;:mczn: E:_ZEQE: msw-&immc_;z
1. Professional Values and Attitudes ,,
- Professional Development

- Community of Practice

2. Professional Knowledge
- Knowledge of Educational Frameworks and Curriculum m
- Knowledge of Learners

3. Professional Practice
- Managing the Learning Environment
- Teaching and Learning
- Assessment .
These three domains and aspects encompass what teachers should value, know and!

and ::Q.m.oﬂ with one another to develop a teacher competent enough to teach at!
end of their three-year initial teacher training.

Professional Values and Attitudes

Professional Development
The teacher(s):

a) Critically and collectively reflects to improve teaching and learning

b) ~5§.o<m.m their personal and professional dey
and Continuous Professional Development,

QUmSozmwuﬂmmmD;mQ?o82. . ... ._
school. growing leadership qualities in the classroom and W

#

elopment through lifelong lea

F

Community ol Praetice

| he teneher

dy I puided by lepal and ethical e
P teacher, |

¢) Linpage tively with eolleagues, _...: Iers, parenls, Schaol Ma nent
Committees, Parent-Teacher Associations and wider p
ol practice. . .

() Develops a positive (e her identity and :c:w as pood role model for students

p) Sces their role as potential agent of change in the school, community and country.

cr codes of conduet in histher development

1C i part of @ community

Professional Knowledge

Knowledpe of educational (rameworks and curriculum

The teacher:

a) Demonstrales familiarity with the education system and key policics guiding it.

b) Has comprehensive knowledge ol the official school curriculum including learning
oulcomes.

¢) Has sccure content knowledge, pedagogical knowledge and pedagogical content
knowledge for the school and grade they teach in.

d) AL pre-primary and primary the teacher knows the curriculum for the years
appropriate to multigrade classes; has good knowledge of how to teach beginning
reading and numeracy and speaking, listening, reading and writing, and to use at
least one Ghanaian language as a medium of instruction.

Knowledge ol students

The teacher:

¢) Understands how children develop and learn in diverse contexts and applics this in
their teaching.

f) Takes accounts of and respects leamers’ cultural, linguistic, socio-economic and
educational backgrounds in their planning and teaching.

Professional Practice

Managing the learning environment

The teacher:

a) Plans and delivers varied and challenging lessons, showing a clear grasp of the
_Ems.aca outcomes of their teaching.

b) Carries out small scale action research to improve practice.

c) Creates a safe, encouraging learning environment.

- d) Manages behaviour and learning with small and large classes.

e ety

William Yar vitreon Page i 13
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Teaching and Leaming

e

The teacher: . ) .
¢) Employs a variety of instructional strategies that encourages student particip,, W

and critical thinking. . . .
f) Pays attention 1o all learners, especially girls and students with Special Educaij,
Needs. ensuring their progress. : . B
g) Employs instructional strategies appropriate for multigrade, multilingual and m
age classes. .
1) Sets meaningful tasks {hat encourages learner collaboratio

. D.

It has responsibility to establish framework around teachers’ cmployment
It has responsibility to review professional practice and ethical standards for

teachers
It has responsibility to appoint/recruit teachers into Ghana Education
Service

1 and leads to purposy 3, Under which of the following domains are the National Teaching Standards

learning. organized?
i) Explains concepts clearly using examples familiar to students. Professional  values and it/ Professiondll SRR G

i) Produces and uses a variety of teaching and Jearning resources including ICT

enhances learning.
B.

Assessment C.

The teacher: .
k) Integrates a variety of assessment modes into teaching to support learning.
) Listens to learners and gives constructive feedback.

D,

whose needs lie outside the competency of the teacher.

n) Keeps meaningful records of every learner and communicates progress clearly! A.
parents and learners. ,

0) Demonstrates awareness of national and school learning outcomes of learners.

p) Uses objective criterion referencing to assess learners. ,_ D.

Source; National Teachers’ Standards for Ghana (2017) .

A)

LIKELY EXAMINATION QUESTIONS AND ANSWERS

: 1 The institution responsible for establishing ethical standards for tcachers | B

Ghana is
A. Ghana Education Service

C.
B. Ministry of Lducation P
C. National Teaching Council i
D. Teacher Education Division

6, Employing instructional strategics appropriate lor

Professional Practice

Professional Knowledge/Professional Skills and Professional Practice
Professional Values and Skills/Professional  Practice and  Professional
Knowledge

Professional Practice/Professional Knowledge and Professional Ethics

dentifi d di : » difficulti . H Pl ot 4, Teachers in a given school critically and collectively reflect to improve teaching
m) Identifies and remediates learners’ difficulties or misconceptions, referring leams ;4 Jearning. This practice is categorized under .......

Professional skills

@ Professional development
" Professional practice

Professional knowledge

5. To display knowledge of educational frameworks and curriculum, a teacher has to

demonstrate familiarity with the cducation system and key policies
guiding it

lake accounts of and respect learncrs’ socio-cconomic and educational

background
carry out small scale action rescarch to improve practice
create a safe and encouraging learning environment

multiprade, multilingual and

multi-age classes, [alls under which of the following standards?
.

2 All the following are true about the National Teaching Council except ...

A. It has overall responsibility to license teachers by law 13,
B 4

(

EN b= g
AX\Professional Practice

Professional knowledge

/)

William _‘_E._ Oduroe

Page |
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C Professional values and auiuses
_w professional development

: - ,
7. A group of profes : , ‘ . ‘
\u.z\ao: for the teaching profession and learn how to teach better. What term w oulg,
pas

the BEST to describe the action of these teachers? Community of

A. Competence
B. Consultation
C. Engagement

@_._ﬁn:nn

8, A teacher wishes to use scaffolding to promote pupils’ learning. Which onc «
following is the BEST example of this strategy?

A. Giving pupils charts-labeled with relevant <E.,mmc_mm on which to r
| data they gather during classroom science oxnoza.sma.m. .
B. Holding weekly spelling bees with pupils to review important inforny
\ - covered during recent lessons
k m; Marking errors in pupils’ descriptive paragraphs and then ha
pupils rewrite the paragraphs correctly .
D. Prompting pupils to identify the personal goals that having hope to achi

whenever they are preparing for an upcoming event.

9. Before a teacher engages students in any experimental activity, it is important
he/she considers the following concerns EXCEPT

A. Ensuring the available of materials for the experimental
B._Giving attention to safety concerns
C. ) Providing the possible results in advance

~ Testing the activity prior to the experiment by students

)

10, Sandra lives at East Legon in Accra. Her younger cousin Mary lives in as

I

ional teachers normally come together to share conceyy,,  programmes such as the free SHS on a regular basis is 1o

I. The most important reason for stakcholders to evaluate basic education

A.)Dctermine to what extent the programmes
students and communicates

B. Highlight students’ achievement to community members

C. Justify requests for supplemental funding for special projects

D. Provide evidence to support advocacy efforts with regard to legislation

arce beneficial to the

12, A classroom teacher is applying for a supervisory position. With regards to this
process, it would be considered unethical for the teacher to

;
L
!

|
¥

|

m

town in the Eastern Region with fewer than 1,000 residents. Mary has visited Sand

A. Ask a [riend outside the school system to review his/her application for
position errors

B. Include in the required assay stories describing interactions with unnamed

=~ colleagues in various school contexts.

C. List on the application a graduate degrec that he/she partially
completed

D. Request recommendation letters only from administrators who may give
him/her a high performance evaluation

13, A teacher decides to try a new instructional approach when teaching the next
mathematics unit on fraction. Which one of the following strategies would be most
appropriate in helping the teacher judge the effectiveness of the new approach?

A. Comparing students’ grades during the unit with the grades of students
~ whose teachers is other instructional methods
B. Periodically asking students to provide their feedback on instructional
activities used in the unit
C. Revisiting the topic later in the school year to determine how well students
are able to recall unit concepts
ystematically collecting and analysing students’ performance data
throughout the course of the unit.

D.

scveral times during the past five years. In the same period of time, Sandra has Vit 14, In order to have an effective lesson, a teacher prepared her lesson note. She went

Mary only once. From these statements, which one of the following is TRUE?

A. Mary likes Sandra better than Sandra does
B. Mary wants to move 1o East Legon
C. Sandra is older than Mary

\Sandra thinks small towns are boring

age | 16

_,_nocsa to look for materials in the environment that are useful for the lesson. She also
' bought those that are needed but are not readily available in the environment. She then
tested the activities using these materials to make sure they work before using them in
- the real lesson. The teacher has done...............preparation.

( A.) advanced

B. general

Page | 17
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C. outstanding,
D. specilic

15, During a staff meeting in a school, on
that teachers should not be

examinations. In the view of {
and herefore they have (he S

cads. Which one of the o)
likely t0 occur during the marki

arking of students’ scripts if the staff agree
suggestion from the teacher? Scores would be

———
A. Affected by an already scored script not based on students’ responscs
asced on the beliefs and preconceptions of the teacher
. mmmo.a on what majority of the students write and not what the sc|
requires

D. Given to studens that the teacher knows very well in class and not v},
the scheme requires

¢ of the teachers suggested 1o the

made to produce marking scheme for

heag,,
he teacher, the i

end-gy ,

S oy

e

16. The subdivisions of th

period are known as

A, course objective

B, instructional objective

@no:..mo content

D, units

I7. A junior high school teacher decides to h
on several school-related i ch
school d

B. Distinguish between arguments and discussjong
Engage in formal operational thinking

D. Recognise multiple perspectives on an issue

[8. Which of the following practices will

best prevent the S i
act pread of jllneg
the common cold and the flu within g classroom? B Such as

Page | 18

ence and Practice

3
Huwﬂ--_ﬂ— m—h———u —ﬁaﬂp-——ﬂn— —O— -F—-n—_ﬁ— — -v—ﬂmm—o-ﬁ— nnv:-—.nﬁn
;

share with
ing in [ ) ¢ to share v
i udents not to bring in food from hon
. e 8 :
A. Encouraging
classmalcs

iss cS —O —Aﬁ\o—u al :.‘C: P—P\er
L m

i muw
1 V 5 ) s ‘.: —:m d—u
, ﬁ | _. ‘ > .— 1 > 1 :._G n\mp:f. room or slor I

a regular basis
.o students wash their hands properly on a reg
D.\\Having

throughout the day

i ‘ ilepsy involving
ducation teacher works with a student Evo :awzom_mﬁm w%o 3
19, & goees m. cn_oio seizures. If the student has a seizurc
ized tonic-c
generalize

should first

. ﬁ Y N — _

. E-Ewm._c_.a.
::_ow”:;c::—r:nc:
. 8;5.:::—_2.:?:.
6.2598 cEnﬁm_onu

cause injury a
ent
C. call or locate the school nurse to attend to the stu

i ’s to keep the
lace an object such as a belt or wallet in the student’s mouth P
D. place
airway open

luo. Ja N UN—DIQQCOWﬁoa 1S Nmm_mv::w& to a O—WMM—OO—: D.. 1nc (& Cmm.u.— Vﬁcgn:ﬂw
Mumnw 0&:0m~o~ n ::w ,WO—.::W.

instruction

5 with 1 ing
B. Scheduling related support services for the students with learning
" disabilities

C. Planning weekly lessons and activities for the entire class

tire class
D. Administering formal classroom assessments to the en

: 1S wortn ngwu‘: L\ 14 e arlid :.‘: N = s it in rdds r ::Q ~Qﬁ—n.:r~.§.v/. 10
] 171 ] F:ﬁ.\:‘s 3 ,f: QD ! HQ
S W 1 ~l=~Mw kb&uﬁ -\ ? 10

s ] i v i The 1
[ i ri wew GNQMVﬂCC_E? 11K
as much a N:.Qﬁ.:.ﬁ.h;u:w 2\@1% Some basic lear ning theories in ;

; . ‘ies for the consumption
next chapter of this book discusses some basic learning theories for t
of its readers.
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CHAPTER THREE
BASIC LEARNING THEORIES

)0) and Ormorod (1995), learning can be describeg
cringing together both the influences <peri i
2ing tog both the influences and experiences of cogniy

e On

gtion. and the enviro

OOTL dnC € environment i ﬂh.hH C I n
" Lallc 11 grde ﬁO CFDC;O. ﬁ%ﬁﬂﬁm, or Em.rnﬂ ﬂﬁgamm :

,, 3 2 (=] 0 C..

As a ﬁﬂOOr. mmw —NNHZEH(D mOnCMwm on C.T;._

Tighe

(1982) has shown that —_— B
il acvn m Bwﬁww_w:%m“ﬁmwsm can be m;@m:_mrma from behavioural change
ey S ,wE:m. w :mmmmm“m :MMMHM“ Mg an:mm to motor skills; like ridin,
as bigotry T g o certain attitudes and values
patterns of m:rm:% wwm%mmmn mcmmmﬂma by Wolfe (1952) that neurotic MV\EEoMM_MﬂM
clefines feumriog e "o M:mw,m SO cm. _mwﬂma behaviour. Illeris (2000, p-3) broad|
change and ;__.mo: . :w%moﬂo_um that in :.cEm .o~mwam5m lead to permanent o%ma:v.
clarify md describe wit | olely am_m to biological maturation or aging." In order z
is used in an attempt ﬁm 's oceurring, we tum to leaming theories. A learning theo @
el (e noaw_nxo explain r.oé mn_::..m and children learn, allowing us to H..Ew
,oSoowmmw5<o~<na5_nwam:m. !

such

The Basic Learning Theories

There are three theories of | i
i ories of learning that dominate classroom i
w_.%wchrBE Oou.a.:_o:_:m (B.F. Skinner, 1957), Cognitive Emmmwno oo
). and Cognitive Development (Jean Piaget, 1982).

y. These
heory (Kurt Lewin,

M_ = O_,mﬁ»’_./q CONDITIONING THEORY

_rﬂmq.ﬂ mowa:“o:_nm can be described as a process that attempts to ;

i M ,.mn usc of positive and negative reinforcement. Through o H.:On:@ behaviour

Am in :_w.,:u__marnm an association between a particular _umrmSoEanE conditio
cynolds, 1975). The Theory states that if behaviour m:oEmhma @ Conseq

, :wFEE

ning.
uence

reinforced the probabilit it bei ; .
S Fadile e y of it being repeated increases strongly. Diry; ng, is

s of rcement have been studied by Skinner erent types and
programmed instruction system has resulted. The examples belo and Others, angq the

the operant conditioning works: W explain fiyp) h
her how

e [Example 1: Parents rewarding a child’

: s excellent gy
some other prizes. gradeg With

chocolate or

- AN e

le 2: A schoolteacher awards points to those students who are the
4 well-behaved. Students eventually realize that when they
quieter and better behaved., that they earn more points.

e [Examp
calmest an
voluntarily become

« Example 3: A form of reinforcement (such as food) is given to an animal every

time the animal (for example, a hungry lion) presses a lever

o was a Behaviourist, believed that one should focus on the external.

B. F. Skinner wh
behaviour (rather than try to unpack the internal thoughts and

observable causes of
motivations)
According to him, behaviour can be modified through reinforcement. Reinforcement

comes in two forms: positive and negative.

Positive and negative reinforcers

. Positive reinforcers are favourable events or outcomes that are given to the
individual after the desired behaviour. This may come in the form of praise,

rewards, etc.
« Negative reinforcers typically are characterized by the removal of an undesired

or unpleasant outcome after the desired behaviour. A response is strengthened
as something considered negative is removed.

The goal in both of these cases of reinforcement is for the behaviour to increase.

Positive and negative punishment

Punishment, in contrast, is when the increase of something undesirable attempts to
cause a decrease in the behaviour that follows.

o Positive punishment is when unfavourable events or outcomes are given in

order to weaken the response that follows.
+ Negative punishment is characterized by when a favourable event or outcome

is removed after a undesired behavior occurs.

1

The goal in both of these cases of punishment is for a behaviour 1o decrease.

WQ:.?BanE and punishment are the core tools through which operant behaviour is
modified. These terms are defined by their effect on behavior. Either may be positive
or negative.

\t\.ﬂ.ﬂ
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Pasitive reinforcement and negative reinforecement _._E:..Ec the prok, |
. ¥ .; behavior that they follow, while positive ::::_:.:n_:. and Negy
punishment reduce the probability of behaviour that they follow.

Anothier procedure 18 called "extinction”,

+ Extinction occurs when a previously reinforced vn_:.z_a.: s no ‘_c:m
reinforeed with either positive or negative reinforcement. During extinetion .
behavior becomes less probable.

How 16 Use Operant Conditioning in Your Classroom

Discipline is impontant for a child's success and development. Most teachers WO

ipline is always a form of punishment, by ;
the case. Operant cond

reinforcement, which can be applied in the class

..»h_w:.hr,w..m..

ur you wamt and need from your pupils,

vouch for that. It is easy 1o think that disc
s does aol have 16 be

itioning encourages positis
room environment to get the 2oy

in & variety of siwations, operant conditioning has been found 10 be particularl
main ways of reinforcing
ustrates,

efiective in the classroom environment. One of the
hayi h praise, a

s the following exzmple ill

sehaviour is throug

/
é

] mﬂmo pupils are required 10 remajn altentive and pup (hej, hands
iy want o ask a question or contribute 19 the class, Whep 4 ¢hild ;
ehave in the exemplary way, the teacher may say, 'Greg cffon ;
A the students wi)] 1

i done, Mamuna’ Undoubtedly, feel pleased v
o gelling suc <5 from the teacher. The feeling
..U.\Jw ¥ le

h positive respons of prid
ion is . nde ; =
faction | g 10 wanl 10 emulate in the furtur, Py s and self

msirucliona
1

Y YIRT]
¥ il

©er e

£3 ling suce

5 one they are goin
likely 10 behave well during ins

. . - CHGn m: =
tructional time going forward. 30 they are
By 50 doing, the teacher will be educating the pupils on the type of
expects, and 93.:@: positive reinforcement, the pupils wij| probably e _a:mSoE, he .
10 1mpress next time round. Here, there will be POsitive outcome fo, wow: aﬁonsm:@a
teacher, and the child. Parties: the |
Rewards may be yseqd occasionally for a similar purpose, but shoyjq not j
a5 1U1s important to prevent the child from developing a %vo:n_n:nw ¢ OVerygeq |
100 adjusted 10 getting re
strugele to aet in the

Pagpe | 22

1 £y T Ar .~. w.h Ca
| ) 1814 “» B 14
_ n.—:::—:.::_m —.rn—\,::_: it _::b —w\ —

)

el serin » chaviours,
fyy huilding ©F (ul okills s well as good b
P, A L:\.: u ]
—\_“ F—:_

fork! stamps,
( :::_ fq—x:_.r. 1 H —m

{ [
fuces:

hing
m.::r:: { i
further down the hine

4 child docs

g Ty
at ‘ CK% . y
e s o b satisfying work agam
g ura speal suei SHLG 4
encouraging them 1o repeal su
. (O dre 1y
correctly, ¥

imiplistic to deseribe sometiing
3 hat classical conditioning vias . :.:‘\m.umﬂ__..v_ﬁ_w.w.\.ﬂ.”w\vmM:,Mi“ better deserioed

Skinner pelicved PH: behaviour. Operant n::a:_:e.qﬁ“ of intentional behaviour. :

as comple’ E‘r.:_:?...‘ it cxamined causes and n:.a.‘mﬂ,,_. .M.Em::mm:m i5 that, in operatl

o 7n:ﬂ_ﬂﬁmm:ﬁnc§:_ conditioning and classical ¢ ¢

differcnce bC

AN stirnulus, In this
‘ ed by a reinforcing stim ) i
tary response is then followed by 4 re ore likely o be done U7
e 1 z ar} o e . " 2 w5/ 73 j 1% IMOrcC b kg W
conditioning, 4 <:_=M_ ?u_\:é (c.g. studying for an cxam) §
tary responsc tc.
the volun

matioaliy
= ¢ itGINALICANY
; ainulus 2ulor
wihen a siun
v b

o . oning 15
i dividual. In contrast, classical conditioning
the indivi I

. Ary 1esponse.
triggers an involuntary resp

¢

11 i A : " . ..QvTvmmu..MC,ﬂ.w C.m.
™ T - FIELD m—:«ﬂu—w.\ or e he naﬁ&w af bel s
nC?z_:/.\ﬁM__M_&_c 1947), conducted expeniments on ~< :w&m B e il e
) G, tental sel-t W Vi< ) oy
Kurt Lewin .._s,.na an elaborate experimental scl Lw& jeation for getting detailed
ghildiens L 18 nt during the course of the inveshgal
ild’s al environme £
child’s total en
information.

al physical and social
: nction of the total physical .
ud aviour as a function o : St o e
in emphasiscd the study of behavic eed e formulated solely «
_Lni__m_“._ r:.mhiww_nmo_am that psychological laws need not wr“:;‘ imponant.
] & .. y e is e 5 y 1
w: j _M_w WSam:nm_ averages, Rather the individual case is eq
asis

j inderstand
Wi, we w still need to unde
if all general psychological laws were .r:oa.mr ﬁm.\(»n.vw“ﬁ.um before we could make
mr<o=_ ﬂ. mmna.:;a:m_ and ‘1otal situation’ in which he exisis be
the specific . !
any prediction about his behaviour.

. PS5
i ic -us is on the individual,
i idi ic psychology in which the focus is on ndivi
an idiographic psycho L e
w”w”mf“wzﬁwm“m“w&n:o 1%670_05, where the emphasis is on Stati
inti i la:
Lewin describes his viewpoint in the following formu

b=F(pe)

B represents behaviour

fis a function

e ———————

Scanned by CamScanner



- - — B I .M“ nl ~averr 4._u.1Ji.. 83 53 e —raTa :uu unlulUl.....ndr[v A~ .fl_:.ynJ —
= w9180 § L3 E 839 o SRAMCROSML WIE OB0 Taiyy UL LI ol e s D P
eSS IEpOE In @S psycioiowical force. kb incledes $he persons Bis S
—UE. TOUSTE a0 areromment wihich comsists of perceived ob: SIS 3
: 1 Ay
-V TreSems ns dweory throus® 2 fagrare ¢ which an individea! is in the cer
= TV Mrougzn Ins fe-space which consists of Sie widny of facr thar deterr
BS JENEVIONT & & ITWEn trye )
= ST canTtans the md ettt i€ the aeaie T I et = T
. . b = — .r'}lwq — =8 e TTaEls = 5882 (posiove V2iCHe
T TR valenes ) the berters ther ISt the m&vicosi"c Toveme
2] i eyt Ty N = =i S
o = BEN 0= must [oilow W reack s gl
— RIS TRWES E=0Siong in the @ vidoad and tensions come & 4 b Diggram adopted from Kt Lewin
TCTEON 360 A Ser tha aad T z T S o, N
- S A OET Wie goal has been ok IEVED, 108 ormarss T
ElE of mhgss DI & new o lfhi.l_( _.gn r B OrEarism {m s T 4T - ards learml ag alativictie cess by which 2 legrme dex DS
“L I=pose amiil 2 new desire activanec e SWIn'S EWO..‘M. egardas GMI,FBW as a reiatrvistic DTOCESs Uy SELL @ ICEME J32ve 3PS
. o ew insight or changes old onss. According to the theory. learming is not 2
o e 3 BTy, threat, goal and barrier are the 280 factors. Ap fnd: S mechznisiic process of connecting stimuli and response within a biological organism.
U Iemeve some goal hag ty crack o B - - —VIduza( S Trald mernl ; tas dey " insichr as 0@ | i 3 f
I gaal 25 W Cress z berter. The Battier may pe psveh - has perg psychology explains development of Insight as a change in cognitive structure of
- BeCaUSe of the changes i the harrier iy e b o ological or life-space.
-whUTuRLS reconstruction talkag place. = = Ha ndividual,
S i B His theory may be explained as follows:
I <=U IICIE fheory 28 to a ﬁna‘ﬂm.DH ok £~
oiion i - 3 ogist freld
Tid m which = person [fveg 2 BeEE <& Mmeang
~ = pPeIsor €S a1 2 cerm T S the total e . : b ; e
resent and furge oo 2 & COTIRN time, mcludeg . 2. Suppose 2 person P is moving towards a goal of gettine social recogaition. But to
St HATE, concrete and abstract. actua] . > Matterg and achieve the goal 1 Y , I r
mterpreted as simultanenng ae of 2 sftuarion, T > and imaginar- < goa
Geld ————" - Lewin =Hary — aff

: L, e has to apologies. New asking for apology is
Xists his Way. The barrier may be physical or psychological forces preventing him from
= reaching the goal. These forces organise themselves into a pattern which determines
Ing or  his futyre behaviour,

which the ind

Vidua] is

the barrier cominy in
pr

C2IMIng a3 a relativistic Process by yt-

. =) v
. According to the
connecting stimuli and

evelopment of insj

i
ges ald opes

:._nwo_.a.

FESPOMSES withi 1,

ghtasa change e lo]
gein ¢,

o | He classifieq learning into the following categories:

(1) Leamjpo ; 3 o
OTganigm. Ming is a change in cognitive structure.

(1) Learnin.. -
£ ) aming s 5 change in motivation, i.e., in valences and values.
¢ i Leaming ig

S 1S acquisition of skills.

MW~N\~Q PR -
n B I — Sl e L
" Yaw Oduro —ESE: Yay Odurn N b
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" are as follows:

sical. Two b - which topoloaie,

¢

J/7-!,.

M Vas Odurs

R T i

1 Life-Spaces Iuis also called the psy
.,

psychological fielg. The psy
see in which the persen moves psychologically. It contains g whole of one”
I; AR . - " . Jilrd 3 rw Q one
it ..,_. ;ﬁ jeal reality — one’s self and what one thinks of

or what one gains fro
t <cal and social environment. ¢ gains fros
ph

chological field is the

2

~

M one's

- DTN 1 i ﬁ bt K Are ® "
4. The Person in Life-Space: The person is ¢ 2N Tepresente

- B woone wifects ) as a ﬂ.u; nt movine
aRaul 1R s :.—n‘v@h n.r.:Wrﬂrﬁw .T.f ﬂ.ﬂ.——u Jb& ﬂcirwm EUGJ T:,S f_ﬂ.(Cs:f ehnt ‘B .7 1J .
LT . CRUNE bamers
<. his locomouon in his own life-space. = bR

3, Valence: /G_E 2 person s 2

tracted by an object, that o objes
\<irive valence. When a person is repelled by an object that is said to have a neeati

. The M..n,)ou tends to move towards a region in life- space that has positiy
w__,r,nno and he tends 10 move away from a region in life-space S

.-./

has negaiive
valence. Because life-space may contain regions with several mw nees active at a
ime. these give mnise to conflict, especially when the opposing forces are
anproximately in balance.

Lewin specifies three chief kinds of conflict:

picnic and Emm:um with his mncwuw.

(b) A Simultaneous Positive and Negative Valence: Such as when 2 child is oifere
for a reward for the school task he does not wish to perform

.

(c) Two Negative Valence: Such as when a child is threat-end with punist

does not do a task which

1 does not wish to perform.

6. Ums:.nm and Direction: When therz 1
and physical space, physical distance
ﬁ..ﬁo?u as approximations of distances

S an

7. warﬁ_ocﬂ Lewin regards behaviour as a function
ma uﬂnr..mc:.... denendc

L 'Y Y -
epends upon the present and not upon

8. 3
Barrier: It is 2 dynamic part of an
SANAs 1n +}

3¢ way of a person’s reaching a“..u goal.

€ .
w. A~mwu~—.- ﬂuﬂv
Peychologs

al is a region of valenc
racted.

Ij..,e,i:
fle-ApEce «w

gically ar
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10. Tension: 1tis very closcly to and is descriptive of psychological .|

wnsion may be achieved either through reaching a goal or through re,,
life-space.

11. Cognitive Structure: It is an environment including a person as kn,.

ey

person. It is synonymous with insight or understanding.

Classroom Implications of Field Theorv:

ing into consideration the field theory as a whole the classroom teaching-
implications include the significance of seeing the total situation at the beg,

€530 or an activity, The teacher should preview the activities involve
¢m 1o be encountered. Moreover, from the point of view of a field the

cucher should keep in mind that the student, the teacher himself, other teac|
school and the peer group- are all parts of the total situation,

The need for seeing the whole and details of the
teacher must assist the students 1o perceive the
presented in an ez

asier and simplified way.,
rarual relief from tension,

situation is very necessar -
goal and the barrier. The goal mu:

r Educational Im lications of This Theory:

I. Reward and Punishment:

According to [Lewin, the learner because of i

._ _ i the examination (record) the student
ilxc 1o cheat (shorteut method). It is, therefo

revard situation. to avoid access to such short methods.
n the case of punishment, howev.
he unpleasantness of the task, un]
cld. Reward activities often beco
longer extrinsic while the activiti
occome extremely hated.

er, there is a tendency (o legy,
€55 some strong barriers gre there 1o keep one int:
me interesting and are liked so 1hg( motivation is i
es controlled by the threat of Punishment tend

2. Success and Failure:

—

Wittiam ygy odurt

Sometimes partial insight of a situation -

: altraction to rewards may resort to shor¢
ample, to get distinction in

¢ the field because.

{ial Skills Required for Teacher Professional Competence an
Essenli

; the
i iew : learner shows
oint of view of the
is of success from the p
ical analysis 0
Nﬂn” age T =
ssibilities:

following PO

To reach a goal constilules SUccess.
(1) L9

Vg
A v

ally approv i experience.
i oved goal is also a success

T lect a socially appr

(4) Tose

avel of
i ment and the leve
. cess or failure depends upon ego .5<o_<M5nn it does not involve
1&6:06@5& = in easy task is not a success mmvm:m:no,r < o faillre Experience
aspiration. mconnm,%oz Similarly, failure in a very difficult task 1
he person. ’
the ego of L

' 3, Motivation:

( o] — m __ >
—. 1 mm Tgm n :—Q cognitive ruc lu ne ) {8
| . . .

hange.
attracliveness valence and valence chang

i ays:
" The valence may change in any of the following way

y v i zale he
ivi em 1§ qnﬁf:rn_ ol

|s may lose attention if the activity related to th

1 sm

¢ (1) Attractive goa

points of satiation.

i W i m % m

- 4. Memory:

’ i emory:
The field theory states the following regarding m

bered.
) ion are not remem
(1) Tasks which have no sense in completion ar

- ks beca
finished tasks
(2) Unfinished tasks are remembered better than Il
: nfin
psychological tension.

William yqy Oduro

|
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Essential Skills Required for Teacher Professional Competence and Practice

naa__.__: Skills Required for Tencher Professlonal Competence and Practice

(3) Tasky which lead 1o the satisfaction of many needs are remembered bey V. Tertiary circular reactions, novelty, and curiosify; 1'rom twelve :__:.H__ ____,, :_h___
¢ o - . - , . iq elaoe mfants e ¢ ne sibilities o
rashs which lead 1o the sausfaction of one need. (o cighteen months old. c__.:sm this v_,_m.o.::.:__u explore new possibi
objecls; they try different things to get different results,

COGNITIVE DEVELOPMENT THEORY 11 Internalization of schemata.

i iget’ iti ¢ inki : s of Plagel’ ics of infancy, such as Kenneth Kaye, arguc that his
Finally, Jean Piaget's Theory of Cognitive Development holds that, thinking dey q ollowers of Piaget's studies of infancy, e, arg

Some | i : : Ty Jy described. but
- ¥ i ! . i e Y rver ol ¢ :ss phenomena not previously desce
in a sequence of stages. Since it is assumed that children reason differendy |, contribution was as an :_Jr_. ol ol Em:q___:r,m,_ : H o _.r__j e ___V.\__ A
: : ; i toh i el Ter explan: [ the processes T aue :
adults. the teacher must try to see things from the child's point of view, which iny ), 0 he didn't ofler _ré_ ination _,__ s ﬁ_:c d concepts about biological adaptation
<ol o inki - i .ts be analopiziyg the { 5 ¢ i
ask ol assessing the level and type of thinking of each child. wwelopments beyond _ S = i M
:;m f__:._ﬂc_.— las W V\mu T ﬁ__f/f . —"—% —A._V\C.J ..»—Uﬁu_.ﬁ_:_CCV_.:_u ::._C—.% C— CCE—::<¢. n:.—ﬁ_ .f:C_m__ F_P<P—:—u:af_: _F__:rn_
gencerilly. Bays:

: 3 svelaned e v 1y in infants until the capacity lor
: . B g e that mind developed endogenously in infants un
W nt stages are de. ed in Piaget's theory as: yjapcl's assumption i,
dElaumesracpme ° R R ? e casoning allowed them to Icarn language, (Kaye, 1982).

symbolic 1

1. Sensorimotor stage: from birth to two years, children experience the world thy, ) . Piaget's second stage, the pre-operational stage, starts when
movement and their senses. During the sensorimotor stage children are extre 2. ‘.‘.ﬁ.c.é...i..eza.. stage: E_u. e _E.c E:._ lasts up until the age of seven. Duting
egocentric, meaning they cannot perceive the world from others' viewpoints, | the child _unm.__qm o _W.EJ Mo m_,uwh_ A:H._ﬂ:,\w h_n,a_o_::ﬁ:. Piaget noted that children do no
e O g RIS 1969) B ﬁﬁm_.oww%MOOMﬂonwwﬁmoM_o mma cannot mentally :.S:::__En information. Ch 'y
! ﬁhhmﬁnﬂw: playing and pretending lakes place 5. __A:m slage. __m:....n.(m.r ﬁ__,_n r_ ko
trouble sceing things [rom different points of view. Phe chi __C.T.. P ___.v b it
categorized by symbolic play and manipulating symbols S
by the idea of checkers being snacks, picces E paper vr._:m, m_.r_:,..,_. w____,___n .;.;r.:ccg:_.
table. Their observations of symbols axo.ac__? the idea E s,& ,_,“_.f_ d_ .__:_.‘,:. o s
the actual objects involved. By observing scquences ol v_&_~_%u_ﬂ :n.,..(_ _,,.::_ .
demonstrate that, towards the end of the second ycar, a acr_. ___M“ rn\q_::: o
psychological functioning occurs, known as thc Pre-Operational Slag I

1997).

I Simple reflexes; From birth to one month old. At this time infant use rell
such as rooting and sucking.

I First habits and primary circular reactions: From one month to o
months old. During these time infants learn 1o coordinate sensation and (v
types of schema (habit and circular reactions). A primary circular reactioni

s,:m::55?::12_cauaa:oagoé::rﬁ happened by accident (ex
sucking thumb). ;

HI. Secondary circular reactions; From four (o e ot allv inadequate in regard to mental
: ght months old. At this tin: : e is sparse and logically inadequale in reg
they become aware of things beyond their own body; they are more object The pre-operational stag P

: ell as mavical belicls,
3 s table concepts as well as magica

i is ti ; : ons. The child is able to form sta . . £y -

..uzoama. At E_m.:Bn,. they might accidentally shake a rattle and continue tod Mnﬁm: the child is still not able to perform operations, which are E.,,_S that _.r,r

it for sake of satisfaction. DWENER e E - (v Thinking in this stage is still egocentric.

child can do mentally, rather than nrwm_nn_:v.q KIS The Pre-Operationa)

meaning the child has difficulty sceing the 59%9_:.1 others. The i :__. i

Stage is split into two substages: the symbolic function mcv-m_mm_n.__ w: _"_r it -

thought sub-stage. The symbolic function sub-stage 13 éyn:. M_: ,ﬁ;__n:,:. _”,._,,»:_: i

understand, represent, remember, and picture objects in their mind witho n
object in front of them. The intuitive thought s

IV. Coordination of secondary circular reactions;
twelve months old. During this stage they can do th
can now combine and recombine schemata and try to

From eight months
ings intentionally. The]

et ; reach a goal (ex.: uses , ,
stick to reach something). They also begin (o understand object n:qmm:munm i ub-stage is when children tend

the later months and early into th ; Tl is when children
: 3 € next stage. That s : - A " «ome?" This stage 15 when ¢hilt
objects continue to exist even when they nm:_ﬂmmnm - » they understand the propose the questions of "why?" and "how come

the knowledge of knowing everything (Gopnik et al, 1997).
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1 Skills Required for Teacher Professional Competence and Practice

Essentia

The Preoperational Stage is divided into two substages:

1. Symbolic Function Sub-stage

From two to four years of age children find themselves using sympy,
represent physical models of the world around them. This is demong,
through a child's drawing of their family in which pcople are not dm\\;;
scale or accurate physical traits are given. The child knows they q
accurate but it does not secm to be an issuc to them. ‘
II. Intuitive Thought Sub-stage

At between about the ages of four and seven, children tend to become
curious and ask many questions, beginning the use of primitive rcusuns;
There is an emergence in the interest of reasoning and wanting to know
things are the way they are. Piaget called it the "intuitive sub-stage" beey,
children realize they have a vast amount of knowledge, but they are unay,
of how they acquired it. Centration, conservation, irreversibility, |,
inclusion, and transitive inference are all characteristics of preoperat;
thought (Gopnik et al, 1997).

3. Concrete Operational Stage: from ages seven (0 eleven. Children can nq

conserve and think logically (they understand reversibility) but are limited (o wh
ihey can physically manipulate. They are no longer egocentric. During this slag
children become more aware of logic and conservation. topics previously foreign|
‘hem. Children also improve drastically with their classification skills

1.

Formal Operational _Stage: from age eleven 1o sixteen and onwar
(development of abstract reasoning). Children develop abstract thought an
can easily conserve and think logically in their mind. Abstract thought i
newly present during this stage of development. Children are now able to thin
abstractly and utilise metacognition. Along with this, children in the form:
operational stage display more skills oriented towards problem solving, ofte
in multiple steps.

Application of Cognitive Development (Piaget’s Theory) in the Classroom

o Teachers should carefully assess the current stage of a child's cogniti®
development and only assign tasks for which the child is prepared. Tht
child can then be given tasks that are tailored to their development
level and are motivating.

Although, Skinn
be of great use o

Essential Skills Required for Teacher Professional Competence and Practice

‘Teachers must provide children with Icarning opportunitics (hat cnable
them to advance through cach developmental stage. This is achicved by
creating discquilibrium. Teachers should maintain a proper balance
between actively guiding the child and allowing opportunities lor them
1o explore things on their own to learn through discovery.

Teachers should be concerned with the process of learning rather than
the cnd product. For example, the tcacher should observe the way
child manipulates play dough instead of concentrating on a finished
shape.

Children should be encouraged to learn from each other. Hearing
others' views can help breakdown cgocentrism. It is important for
teachers to provide multiple opportunities for small group activitics.
Piaget believed that teachers should act as guides (0 CII'“dr‘Cr.l'S learning
processes and that the curriculum should be adapted to individual needs

and developmental levels.

o

in their basic assumptions, their work can

er, Lewin, and Piaget differ A
common sense and the knowledge paincd

{he teacher who employs

from classroom cxperience.

LIKELY EXAMINATION QUE

Identify the optio

1

oom» P DOowE»

w

. When developmcnlal psyc

first goal is to {hat phenomenon-

STIONS AND ANSWERS
1 that best completes {he statement or answers the guestion.

clopment of individuals across several domains.

i tudy the dev ‘
P pe e 4 f the domains studied?

Which of the following is not on€ 0
Physical

Socioemotional

Cognitive

Psychodynamic

nt and determination 10 Jcarn

ughter’s exciteme : o
; pment in which domain”

: inated by his da
Asamoah is fascinated by  with her develo

new things. Thus, he is concerne!

. Physical

. Cognitive

. Sociocultural

. Socioemotional

hologists begin to study @ new phenomen !

13
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5. ot iR The G r/wrjw el o
i The ammge of 7.In Siemund Freud's psychoanalytic theory of personality development. the function
- msdaitsel QlAG GZUIND O i v - ; i
of the cgo1s 10 i
Y NETTOET O - ~ o .m‘
N e A. inflate @ person s sense of self-importance. i
Tt of 2 Toliowine wormla | - - . & = v
Following wondd he considersd 3 developmental chanee- B. balance the needs of the id and the superego. M
0T =mmere s decides w bocome 2 vegetenian, C. understand and apply strict rules of appropriate behavior. |
o fenchie meeEaces R Fradlcsball <=alk asure while avoiding pai W
S YT paTecs ey bedisthell m shootne practcs D. seek out Ewmu,E,r while m.‘rE.EU pain. |
R G LRI IS pE S R ,
Vi 35 semr-0id comsn cxee 15 milk . . g, Erik Erikson believed that development was driven primarily by
= = gz 13 million Gh=nz Cedis on lotiery., .
Yeanr e sl A mmbmﬂnw-

=7 e s 22 o e logieal reasoning changes between Istang
e B. the environment in which a child was raised.

Wik of e Sllowime conEhons was Gurmd 1 L n:.s-o&n.nm-
W e S W= ome oy - rasolution of psychosexual crises.
BRTEMMIETDS i (et soiaac > W Iounc by Uﬂvwmcﬂ“u C.the solun D3) >

- D. the resolution of psychosocial crises.

basad on the idea of leamning by

B -
CEEIOTITETT. SOTISS Hme Ao
s clLkhiEss s mz =g ~

====s moves mom 2oy complex forms 9. Classical conditioning is

A. association.

vy elopment 2erest the domains ma .
SERI— arest the domains moves from fairlv simple forms to m«
ChEEpeY formn. ) o . .

B. insight.

7z £ set of complex emotions is present in children from birit C. imitation.

.w I.\L\.lh\u\. Qa‘.mr..l.lnm..f.u..\ develoms framm = o
~ o= e cvelaps tom simple forms 1o complex ocs D. cognition.
behavior that is not reinforced will be

sucrgemetonz: iorms of understanding are relatively siable i
¥ and enduring. ning theory tells us that a

10. Operant conditio

Which of the followt - .

Waien o e [ollowmg is not ome of B oz

T P = of the defining characteristics ¢ A. repeated :
3
9

(e L GRS 25

B. changed into a new behaviour.

X Te busfea moe 147
pESh ad 1

e B TUS ST S A ) ‘
*o% &n maividua! adapt to the environment.

B. It orocesds fro C. extinguished. |

L procesds from relatively simple fo )
) ple forms to forms of greater complexity. D. the basis for mental illness.

€. 1t is entirely depende
o 3 endent -

v e 11. Accordi Bandura’ cial learnin g theory. nm%_m learn through
. According to Bandura's 50 Y

. It s relativel
4L relatively i
L Eanvely D\J&EH_SM.P

A. shaping. .

B. imitation.




q
i

(. expansion of their zones of proximal development
D. development of cognitive structures.
12. The correct order of Piaget’s stages of development is
A. preoperational, sensorimotor, formal operational, concrete operati
| 3
B. preoperational, concrete operational, formal operational, sensori -
. ’ moto
M. sensorimotor, preoperational, formal operational, concrete operation ﬁ
. a
. sensorimotor, preoperational, concrete operational, formal oper. r
ation,

13. The choice of th i
¢ appro i
s ppropriate format to use in constructing a test is influ
... | | 3 cneeyd -
_m. .m_::m in writing different types of items
- intelligence level of the students
G. content that has been taught
[1. availability of the specification table

4. Accommodation is (o as assimilation i
ation 1s to

A. lting in; fitting in

3. litting in; changing
('. changing; changing
D. changing; fitting in

5. Which perspecti
spective stresses that developm
B 0
specific cultural demands? PEELmust be geemas 2iaprte]

A. Psychoanalytic
B. licological
C. Behavioural

D. Sociocultural

e

Essential Skills Required for Teacher Professi
- essional Competen
ceand Practice

[ —.— :.—m _P=m O_

A. their adaptive value.

B. the unconscious.

C. cognitive restructuring.

Scanned by CamsScanner

D. learning.

QM‘W.-;,. T
MR Ve R R Wi

fic method to investigate psychological phenomena. your first

17. If you use the scienti
step should be to

A. develop a2 hypothesis.
B. make up an appropriate test.
C. conduct a study.

D. formulate a question. -

studies how children and their parents interact. She has a

" and watches them

18. Mrs. Harriet Esi Yeboah

parent and child who comé to her laboratory for 2 “play session

from behind a one-way mirror so that they can’t see her. The research method she’s
chosen is

A. structured observation

B. participant observation.

C. naturalistic observation.

rvation.
ng the nex!

D. anmmn:S:ona obse
d be most

a new instruct

Which one of t
udge the effect

h when tcachit
ategies woul
ew approact

ional approac
he following St

decides to try
jveness of thet

on fraction.
the teacher ]

19. A teacher
mathematics unit
appropriate in helping

ng the unit with the grades 01

ts’ grades duri
r Em::n:s:w_ methods _
dents 10 provide their

A. Comparing studen
whose teachers is othe

B. Periodically asking st
activities used in the unit .

C. Revisiting the fopic later
are able 0 recall unit concepts

[oedbach

ey dUIETH

(he school Ye&t




o e

RS

. Systematically collecting and analysing students’ perforp s
throughout the course of the unit. Ay

!
bt

5 Children in Piaget’s concrete operational stage of cognitive developmeny

A are just beginning to develop their language abilities.
13. can use hypothetical reasoning and abstract reasoning quite well
(. can think logically, but only about real objects.

D). are learning to understand the basic manipulation of objects

It should be S
o aw _w..“sn.“__ﬁ.sﬁ hrﬁ:. b:%m“ application of learning theories would lead 10 eff.

il g, delivery and classroom mana i i
discussed under the next chapler. ZEME Y VAICH UEPRCUR (D' 08 Ll

T e e

§ e

CHAPTERT FOUR
EFFECTIVE LESSON PLANNING, DELIVERY
AND CLASSROOM MANAGEMENT

d lesson planning is essential to the process of teaching and learning. A teacher
who is prepared Is well on his/her way to a successful instructional experience. The
development of interesting lessons takes a great deal of time and effort. As a new

teacher you must be committed to spending reasonable time to prepare your lessons.

A Framework for Professional Practice

A £00

: E.io_m.on (1996), any framework developed for professional practice
must provide guidelines on what a teacher does when teaching. Thus, to better
understand the responsibilities of teachers, this book will incorporate framework for

teaching developed by Charlotte Danielson.

According to D

Danielson’s Framework for Teaching

of a teacher’s responsibilities that empirical studies

This framework identifies aspects
student learning. Becausc teaching is an

have demonstrated as promoting improved
extremely complex activity. this framework is useful in laying out the various areas ol

competence in which professional teachers need to develop expertise. Danielson
divides the complex activity of teaching into twenty-two components clustered into
four domains of teaching: planning and preparation, the clussroom environment,
instruction, and professional responsibilities. These domains and their components
are outlined in a following table. A brief review of each of these domains will provide

a road map of the skills and competencies new teachers need to develop.

Domain _1: Planning and Preparation. The components in Domain 1 outline how &
teacher organizes the content of what students are expected 10 learn---in other words.
how the teacher designs instruction. These include demonstrate knowledge of content
and pedagogy, demonstrating knowledge of the students, selecting instructional goals.
demonstrating knowledge of resources, designing coherent instruction, and assessing

student learning

omponents in Domain 2 consist of the
Linstructional. These consist ol
g the students and with the
procedures. managing

Domain 2: The classroom Environment. The ¢
interactions that occur in a classroom that are nor
crealing an environment of respect and rapport amon
teacher. establishing a culture for learning. managing classroom

— |

William Yaw Oduro :

T

student behavior, and organizing the physical space.
Page ! 39
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doof students i dearmge - contes] ._ hese ely,
e | accurately, vaing questonng and-dicission _2.._:__._ I
dearly and accurately, using .
FEILTROS - providing feedback 1o tndent . and de Moy
Yoopravie | SR

It

et

I

lents in

1 Prof | _:,;_::.:.:::.s The ~.~__:—::_E__: "n :::::: A —‘..,._:_H.;._n:_ [
’ rote i) ' . . ‘ Lol

. [ a W 1_1._: ::._1:_.::_:_.»,: ::_._:_G :_c .u_.‘_ STOOITT, :_ﬁ,...f :F:E
¢ n i r.“ Wil v I3 KA ’

L

ny on teaching, maintaining accurale records, communicating with famijj,
fiiva 1, i dehonl- and G108 1, growing and developing :_‘::.w.a,_:_:_:v\” ity
o profession ichers who demanstrate these c:_:vn_n:n_c_,. are __Ez_,
e their calleapues and - administrators as well s being scen ag (y
e benelits of having the ramework for professional practice ;-
e several Finkoa framework offers the profession of teachi
s v o communicale aboul excellence. For noviee teach
v pathway to excellence by laying out (he twenty-two impor
tute professional practice, A framework oy fenching provide
mong leachers and also serves (o sharpen the focus
LA framework also serves (o communicale (o the lar |
anay of competencies needed (o be an cffective (eacher.,

st

n. the BSloum's laxonomy is a very useful classification model for Jearn, |

__G:,._:_.,.__, It was first proposed by :533.5 Bloom in 1956 and slightly revised
2001, Bloom's taxonomy orpanizeg lcaming objcclives according o (he lype «f
_E:_ that 15 by developed. It also hag types ol learning ranked from low (0 hi.|
_,_.v:__ the Towest level of learning heing (he recall o lacts and basic concepls, and _‘_ .
hiphest level Ing creation of original work. The skills toward the op of ::w. . .y
i ;__.,;_ whit we call higher-level __:.:_c.:m. Nole tha there . it
lcarning ay (e top of the pyramid i more v
e cases, simple ..E:S:_E::m skills are

alid or valuape tha
exaclly what g nee
objectives (o be ac

n al the bottom. |,
ded in g siluation,
hieved, Below s a

Somelimes it is creation. It depends on the
axonomy,

diagram of Blooms T

is no implication ::;

Willioy, Yayw Q&:!

Win

68180, a5 60ule, tastyes SE,!:E..;?E'.: fUraEnilats, sitrion, inwwst

evaluate
analyze
4 apply
understand

4 remember

\. . Producs new ot origlnal wem
create
£ Y

Bloom’s Taxonomy

Jushity a stand o1 aseision

AP aise, argue, efendl, Juge, saiped ST, vislise, Caitinuie i on

Dravi Lonectians among tdeas

dittsrontiale, o, Batiies, vefiite, comipare, contram, distifian s, ez
aepeilient guesticn, 1eg

y Vs Information in new situations
CELIE, Imple it sotve, 1se, gt
sieduie, sretehy

Tl

Explain iaus or concepls
Classity. e selle, discosa, st ity
1epurl, select {eanakd ¢

5

N Recalitacts and basle concopls
Y ,/ e wapilcate, U4, ientunze, epos, st

e e v .

Adopted from USC Center for Excellence in Teaching - cet.usc.edu

Verbs & Assessments for FEach Level of Bloom’s Taxonomy

Action Verbs For _Lm:_._.::n Objectives

Define State
Identify Quote
Describe Reproduce
Labe] Tabulate
List Tell

Match Copy
Select Duplicaic
H.zonm: Arrange
Name Underline

REMEMBER
Appropriate Assessment Types
Enumerate Fill-in-the-blank
Omit Multlple choice
Recile Labelinp,
Record Matching
Repeat Short written response
Retell Worksheet
Cuiline Wurkbook
Recognize
Locate

-.as —\a—e \vﬁ\:\a
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UNDERSTAND
Develop Discover :
ing Objectives Appropriate P..mn:pn:w: Digren
: nin
Action Verbs For Learning Types Collect Chanee Schedule Prediction
_ Infer Essay [llustrate Demonstrate Write Model
Explain Interpre
. Exam odi Ilustration
Describe Classify Relate Modify
Paraphrase Distinguish Cite Problem set
. N ANALYZE
Summarize Associate Generalize Class discussion
p ing Objectives ;
i ept ma n Verbs For Learning Ob] Appropriate Assessment
Compare Demonstrate Rewrite Concept map Actio T
i Express Trace Oral report : .
Discuss P Analyze Classify Advertise Case study
i Indicate Transform Outline
Predict Compare Contrast Conclude Critique
/ Estimate Grou Story problem
Conven P (hfer Separate Deduce Lab experiment
Give examples Translate Illustrate Dramatization o .
Differentiate Discriminate Devise Essay
Order Debate o ) .
Categorize Divide Outline Project
Correlate Order Plan Debate
R Diagram Subdivide Troubleshoot Concept map
SRS SR S Organize Survey Illustrate Reflection
CppmpRa & Assesment H.EE_ Dissect Deconstruct Data analysis
Solve Experiment Employ Problem set Test Eatiit Diagram Spreadsheet
Apply Dramatize Explain Performance Investigate interpret Group Graph
Usz Manipulate Interview Lab experiment |
Calculaze Paint Operate Simulation
Relate Prepare Practice Clinical work
Commplets Act "
: oL Predict Role play
Blupeatd Administer s
Simulate Demonstration :
Produce ﬂquiuhu an) ,
) Sketch Map
——— - e —
PV S
Wiltiam Yaw 0°William Yayw Ogyro Page | 43
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At boerds For Leurning Objectives

S | i
Comrpose Worine
Ul Comphe
e iy Covergreasee
- da \ S vl
Fremuthesize Dunelap
P teRgram
Moy Oreanize
Rawrnig o

EVALUATE

CREATE

Naantrara
SSRdaEe

—_—
¢ e s B
. ~meTRle Act m« )
Appropriate Assessy, gpo S Portfolio
Types s Arrange
M lmprose z Irver Poest
Revise Advertisement
Journa
Video
Dian
Critique , — : s 3 )
LIKELY EXAMINATION QUESTIONS AND ANSWERS
Problem set "
1 A documented educational process which describes in details among others.
Product review the time. place of education as well as methods for evaluating students is
. called .......
Study
. A. Scheme of work
Pass review
B. Lesson notes
Revision C. Syllabus
. D. Curriculum
QUTVEY
- 3 Which of the following is a well stated behavioural objective for a classroom
Editorial . s
: instruction?

By the end of the lesson ......

» A. the pupils wi ¢ o state at least three imporntance of educatios
AP S A pupils will be able to state at least three imponance of educznon

Typas —— 2 5 2
Lo B. the pupil will be able to state some imporance of education

Research projec C. the pupil will be able to know at least two importance of education
Musica! compeositior — . 2 .
e e D. the pupil will be able to mention two importance of education
Performance
Essay 3. A Headteacher once told his class four teacher who was busily waching. w0

o pamis Py
eadieacne

Businass plan . stop teaching the .msgnn" and teach the pupils. What was the Headteacner
plan .,_ complaining about?
Product design - A. The teacher's method
” 0ot aid B. The teacher’s technique
nfographic

graphi C. The teacher's strategy
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3. Wimch ons of the following best explains Teeching and Learning M:- -
TH LEct o ranad m thwe laccrasr?
dac Mol o2 e D A0 LisaiURTaEs

B A e e B R R R —

k. ATV SOJOCES O BImS ST UV 22008Ts i idar iC20ning process

B B ahtanus e Siarmo iy T feasorians sl s

5. DV GIES OF [0S UsE DY 1I5andTs il Class

. Amy objects or items used by both teachers and learners in teaching
learning process

)
L

»

D. Any objects or items prepared by teachers to aid in his teaching in class |

= -

3. Demoenstration

Whole ¢lzss discussion

s O

Small group discussion

¥

A 1the { w1 +n . s i
Ail the following statements of lesson closure are correct with the exception?;

3, .
A. Ask oral

g

ne following technigues best promotes cooperative learning? i

‘III
ize the key poin - aski i

C. Summariz ¥ points by asking oral questions to conclude the Jesson

D. Conclude the lesson by asking oral questions based on the

ihe topic

pltem,

ond step by step procedure in preparation of lesson potes =

g. Which of the following reference materials provides a detailed methodoiony

A. Scheme of work

Svllabus
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D. Pupils textbook

e

9. All the following are Characteristics of a good lesson plan excep
A. An introduction linking up with pupils R.P.K.

B. A logically ordered presentaticn
n.>vu8vmmﬂmv:ﬁ=m3inmm
U.

Clearly stated remarks as to when the lesson will be taught

Vo

bv authorized governmenia
cribed or recommended contents
1 by teachers is known as

10. Specific document commonly drawn up
committee. which provides details about pres
usually in a particular subject area, to be taugh

A
B

Scheme of work

Lesson note

C. Syllabus

.

D. Curriculum

her makes a point of following direct

Guestions based on the topic to conclude the lesso 1. When teaching students new concepts, a teacher mae> €= = 4o nis seem w0
s ¥ ctivities. Though s

!0slruction with guided and independent practice ac

B. Summarize the mai i { . ~vors that they are often
- dSummarize the ma : na o | ; cher disCOVETS ) q
fain points on the topic to conclude the Jesson {have 5 good grasp of new concepts at a time- the R.wr_”ra%ww _,m:oé:n siraegies is
i hich 0 :
TNN# 144 — ::m.d_n to —'QEOBUW—. f’nﬁmﬁ ~—.~ﬂu~ _awf‘nw uﬂmﬁ_umh_. W —.:O ) e .
‘ ag

William Yaw O =
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Jikely 10 be MOSL Grisars = - -
concepts’
A. Having students use a section of their binders to maintain an ong oing N

newly lcarned concepts

B. Identifying a variety of authentic contexts in which students cap 4
newly learned concepts

C. Stating for students the targeted concept at the beginning and end of ¢
lesson

D. Using various incentive systems to reward students for mastering ﬂ
concepts M

12. For classroom teachers, core points are mainly written in a lesson plan to QL
that ﬁ
A. Pupils can get notes to write at the end of the lesson ﬂ
B. The main ideas of the lesson are brought out W

C. The pupils pay attention during instruction

D. All of the above _

13. A school teacher wants to plan mathematics activities that will be responsiu
children’s varied experiences, characteristics, and needs. Which one of the follow
strategies would BEST provide the teacher with information to support this goal?

A. Conferring with parents/guardians about their children’s mathematics-ra
behavior and activities at home,

B. Creating simple paper and pencil mathematics tests of administer to !
class on a weekly basis.

C. Observing and conversing with children as they work and play wil
various manipulates

D. Posing mathematics-rated problems, such as students t

. . o form groups'
various sizes.

fage | 44
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At the peginning of the mmmamaw‘n year, a teacher learns that a student who has a
4 \:_m Um<m_ovam:§ Cognitive Disability (DCD) would join the class., which one
n

the following teacher strategies would be most effective in addressing the

of mic needs of the student?

acadC

A. Ensuring that the student has an unobstructed view of the teacher during
instructional activities

g. Implementing a colour-coding system to organize the student’s textbooks
and other materials

C. Presenting content to the student in small steps with extensive practice
before moving to a new concept of skill.

D. Utilizing a consistent assessment method and format to measure the
student’s learning progress.

A. Attractive to the pupils

B. Easy to operate or use by the pupils

C. Small so that pupils can handle it casily

D. Visible by pupils wherever they sit in the classroom

16. A classroom teacher wants to arrange the pupils for group work. zsu_wn.r m :M%gm %M
following grouping should he/she use to foster collaboration and bring

expected leaning outcomes? He/she shouldput
A. All boys or all girls
B. All brilliant pupils
C. Boys and girls of the same togcther

D. Boys and girls with different abilitics

rs. Which one of the following
f the new content?

__q A Fmo:mﬂ is introducing new content (0 his learners. ,
Stralegies would BEST promote the students’ understanding ¢

) :“E::_ S:,,_ Oduro

SRS .
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A, Asking students. a serics of follow-up questions to informally ey,

i i aly,
their grasp of the material U

3. development acrosg the

domgy;j
more complex forms, Mmains mgy

es :
from fairly simple

forms ¢,

B. Building a concept web that organizes the main ideas as the teag

discusses them |

: " the full setof c i
s omplex emotigng 1S present jn hild
children from p;
irth.

D. although cognition an<n_onw from

- M m.
socioemotional forms of ::amaS:&:m Imple  formg 0 complex .
- J

Bn,. one
relatively stable and enduring 3
I mng.

C. Having students read the relevant chapter of a textbook at the conclusig,

the lesson

D. Listing important specific vocabulary on the board before beginniny | _\\\\//
lesson ) —

. i =4 . 8uod clg
appropriate questioning skills. Effective e:&:.o:mzmhmmmﬁ .wswa
. 13 th

chapter.

| Effective lesson planning, delivery gng

gement, require the - of

€ [0DIC dicsrtieend
€ lopic discussed jn e exs

18. A self-directed learning model is most appropriate for achieving which one
following instructional goals?

A. Building mastery of a sequential set of skills

B. Encouraging appreciation for diverse perspectives

C. Integrating the basic concepts of multiple content areas
D. Promoting active engagement in the learning process

19. If a Home Economics teacher wants to promote the students’ food prepa

skills. which of the following strategies will best address her goal?

A. Asking students to choose a meal they would like to prepare and wo
with them to write out the steps involved in preparing each food

B. Providing direct instruction to students by planning opportunitics /|
them to prepare various foods in school on a consistent basis

(. Arranging for students to observe cafeteria staff while they are prepz™~
food for lunch and meeting with the students to discuss their observation

[). Sending a note to students’ parents/guardians requesting that stu¢”
ecome involved in food preparation activities at home

A, &S.,n:%nﬁzw across the domains moves from fairly complex form:
simpler forms,

Scanned by CamScanner



A_—/—-__: _—/._ :_r,_:___r. notds .__::: S_:.: you will Pause 1 )
v Qurih 18 _ Lanions throughout the class will pgy g
FEFECTIVE QUESTIONING SKILLS e

o lielp you measure and improy sttdeny |
- A} {
minutes ol clnss 10 ask (o (uest

ury

) e
Introduction _, ”_,_,_...._:.___x when they r::.: that only g few :.p:
\ question is any sentence which has an interrogative form or ____1_n_m.d__. In cla, f.. . Ask :_..E“_.,“__““_“.____._____._.__“..,”__,.,_____‘_.h._.””,__,___w.,::_,_,_ QUESHons work begy fo
tcacher questions are Ln_._:r.,_ s :7::..:::._._ c:r.w or stimuli that ».:_:r,., r::_.r.:_: | etion: ___.:I.. h ”_ er the OPPoOTtuny § ¥ tebua 4 :.r ging
cterns the content elements 1o be learned and directions for what they are 1o, , jeading ,_.__r‘. . b_._ P Prompt or supges 1 e _
e # quesiions. I'a ycs/no question 1s warranted, be rey, ., -
how they are 1o do i ,_ (0 cncourage students to critically evglyge the ip
Ouestioming in teaching and learming 1s frequently taken for granted, but it Jiscussion B engage in
hich needs conscious development if we are to become effective teachers | ] , Use Bloom's ::::.::;. i lie SUTE You are addressing varigus 1y pes of
can improve their ability 1o ask questions of different cognitive levels by fann | copnitive ._.:.eeii I your questions, Bloom's | axanom, i ,"_.:._.A.
themselves with uestion axonomies, which classify questions on the bas way 10 think about r__:_.,_ oF copnitve processes that studes use 1o _
mental activity or intellectual behavior required 1o formulate an answer (Mo { with r:csv_r.r_.m.,r.. Bloom’s Taxonomy can be wsed in gl poe. | course o
Schreiber, __:._.:, As they answer p_:r;:::m at different ncm::?n levels, espe lesson 1_::::&.. _.gn....__.,‘. you should combine question 1t reuire
levels, students develop cnucal-thinking and communication skill. | .._.:::f_z_mé:_ thinking .:.....7..;;,.. students’ knowledee and comprehension
following summary outlines effective questioning skills: ¥ with questions that e complex processing™ 1o assess student
L w w apply. analyze, synthesize, h.__:_ evaluate
General Strategies for Ffective Questioning L, Refine and reflect on questions after class, Afier (oo i

]
\

_ weaching a help session, collecting an assignm ,
cvamination. take briel notes on which questions were the most ctiective

preparing to teach, compose specific questions to ask students (or tha ¢

ate they will ask you). Doing so will help you increase student participation s achicving the goals you had set and which questions led o answers (hat
¢ active learming.

did not expecet. Keep these notes with your lecture notes or fesson plans |
use them to refine your questions lor the next time vou will teach or meet wilh

|
« When planning questions, keep in mind your lesson objectives. 5 ciudents.

example, do you want studems o master core concepts? To develop | “
critical thinking skills? The questions you ask should help them practice __:,nw Jacilitatine a Discussion
<hills, as well as communicate the facts, ideas, and ways of thinking thaee
important (o their learning

« Aim for dircet, specific questions. During class discussions, rather the
bepinning with a single question that is multilayered and complex, use
sequence ol questions o build depth and complexity. EFssay questions
exams or paper assignments, on the other hand, often provide an appropriet
opportunity to ash muli-layered questions. 11 your lesson objectives includ

§-11) sece

«  Give students time to think and formulate responses, Yt ,
will increase the number of students who volunteer to answer and W
longer, more complex answers. If students ,._: nol e
rephrase the guestion. Refrain from EIEWERI FE - ..., cou will do !
only communicate to students that ! they do not answek. .

| thnking tor them.
prepanng students 10 answer multi-layered questions. use questions duni

* Wit for s s to finish an ides he
tass me o walk students through the process. ar students

¢l : yu Know
) seause vou nk Yt A
s yoursell wanting (o interrupt because s 4 . ohout (he T
»  Ask questions throughout vour class and ask only onc qiiestion ata OF) anting | assionate abou! the

volunteer alier

fore interjecting. ,:E g
what the stude

) 1
aerial Resist

i . » heratise are p 10 LIve

Nhe i : . > 0mg 1o sav y because v:: a , allow you 1o §

When vou ask more than one question, students often do not resnond becats & g 1o L_v.. or v:.:n_., s T full responses will allow !

they are unsure which que . espond bedi this temptation. I1earing the students

v wiichrquestion you want them to answer. In course plannimng. &
. ———
" . e itk William
) Wiltiam Yaw O aw Oduro
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CHAPTER FIVE
EFFECTIVE QUESTIONING SKILLS

g and communication <,

nerz: Strgtepies for B

miTedociion
g M....w.\mw.n!um,w.h...r(w *4HICQ O2s an imterrogative form or functiop Incl. &
LS. anhe queslions ar rnu_z,.H.wu as instructional cues or stimuli tha, Sl
. T Te=l ©Sincnis o be leamned and directions for what th o om
now thew are to do i Y ar g
) o |
JUSTEORMZ I t2arhins and leeming o £ % T m
W 2 qr.(uhrru ‘tarming 1s frequently taken for granted, by i “,
=0z needs conscious development if we are ~ti \ R
o ~-SSCI0LS Cevelopment if we are 10 become effective teachers - ¢
CEE EImDEONY IGSIT 2Bty 10 ask guectinonce nf 35T " .o = rasi]
. : i~ -y 10 25x questions of different cognitive levels by far |
“IOMSTIVES Wil guestion tZxonomies. whi ssify i o e w
~—ootS e queshon tmwonomies, which classify questions on the b ~
EAEINR SCTIWILY or et~ ] hhahor PR ~ ) ¢
copmarsmgiin: A ,L.n.r.r!: 21 oehavior required 1o formulate an answer ( .
0T B el oY y 1OSY answaer 3 7 I~ 155 141
. TR LTy answer quesuons at different cognitive levels *
oager iewvels, sindents ;i <i e
_w
|
[
|}

3

articipzis they will ask vou). Doing so will help you increase student participz:

cITOUTrage acuve ieaming.
— e

LD prepanmng 10 eac

h. compose specific questions to ask students (or

When planning questions, keep in mind your lesson objective:.
example. do you want students to master core concepts? To develop g
crilical thinking skills? The questions you ask should help them practice &

L S

include notes about whey ¥oii witl
guestions throughout tha n.umfﬁ _H_M Pause ¢,
also help you measure apq im S H..E. not
two minutes of class mmmu w,,a Studeny |
questions when they know thy, . M_w

Ask open-ended questigps, O?u.._mmﬁ.i
students in discussion, as they o.,w,w“vﬂu& g
_mmuEm ncnmao:m” those thay nz,,, the _
questions. 1fa yes/o question i warpyyygq UEESS the answer, g sovt
to encourage students 1o critjcayyy, nH.q > Teady With a follow up g
discussion. © eldle the materigl gng wawvwmu.,mk,
Use Bloom’s Taxonomy to he gy, You a . e,
cognitive processes in your questigps, ESH.M%ESMSN« arious types of
way 10 think about kinds of cognitive Eanm.m,mn M/omcm,m‘., praviCes 2 usefil
with W:Oaimamn. Bloom's HmkouoE,.d o SES hat students ¢

lesson planning. Ideally, : _om_ﬁ iy
rmOFEn_mmod& EEWEW:.S assess students’ knowledee 3u2“arm4mr,spwa
with questions that require “complex processing™ to assess studems' abilities
to apply. analyze. synthesize, and evaluate.

Refine and reflect on questions after class. After teaching a cl
teaching a help session, collecting an assignment. or administ:
examination. take brief notes on which questions were the most effective a
achieving the goals you had set and which questions led to answers that you

QUestions

Ticarer

umaﬂw work b
ODpartunin.

£ 3
SV 107 gatk

WPt O Suogacs 1 CONE: AVoid askiny

be used in all s
You should combine questi

did not expect. Keep these notes with your lecture notes or lesson plans and
use them to refine your questions for the next time you will teach or meet with
students.

&2 Facilitating a Discussion

skills, as well as communicate the facts, ideas, and ways of thinking th?
important to their learning

« Aim for direct, specific questions. During class discussions, rather %
beginning with a single question that is multilayered and complex, '
sequence of questions to build depth and complexity. Essay question |
xams or paper assignments, on the other hand, often provide an approp™,
opportunity to ask multi-layered questions. If your lesson objectives in¢"
preparing students to answer multi-layered questions. use questions %ﬁ
class time 1o walk students through the process. P

»  Ask questions throughout your class and ask only one question at 2 ™

When you ask more than one question. students often do not respond w%_%w
they are unsure which question y

Ao

2

A

—

g 3-1

., Waitin
Give students time to think and ?_.Ec_m_.ﬂnnmﬁ_uww M” m.:zsﬂ and »
will increase the number of students g E:.Evnﬁ after 108
longer, more complex answers. If students do not o question ¥
sl g : el our oW questiv
s Freain from answering ¥ N il do thet
rephrase the question. Refrail —— answer. you Wil
oﬁmv‘ 5 OEB:MwomS to students that if they do pot
thinking for them. . ide
Wait for students to finish %cﬁm y
Yoursell wanting 1o interrupt cnnwo,: o
going to say, or simply cnowzmmm..am. fu
this temptation. Hearing the st

1)

P focti You 1

a before _Ee:.ﬁ_unm Az}‘ :
o~y now what e F

ou think you K¢ erial. Resit

» male
i about the ma& ‘
smm_osﬁm . i
N_ m;mﬁonwmm will allow you 10 £t
~

N8t
ou want them to answer. In course @_m::_:r

e

S Willimses v A .
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P et

Chuska (1995) offers effective ways to ask effective higher-order follow-up
depending on a student’s response:

12

credit for their ideas

and 1o determine when they have not ye
material.

Lungg,,

L:.,

Show interest in all answers. Encourage students when they ar
. . _- p- . .l c v,
answers by nodding, looking at them, and using facial eXpressiong ; Of,
vou are listening. Do not look down at your notes while they g .

. dre g
Fhank students who respond to your questions and engage in disc Dey

communicate vour appreciation for their involvement with Creating “Mz,
in Vour course. 4
Redireet and guide wrong answers towards a correct one. oy i)
note that student’s answer overlooks the most important conclusig, .
study you are discussing, then ask that same student to try to recall N

' - - 4 —.ﬂm.m_
conclusion is. If he or she does not recall the conclusion, open this nco;,
)

1o the class. |

Develop responses that will keep students thinking. Resist the 8:55?

simply respond with praise or censure. Allow other students to Provi(

critique if it is warranted, and continue to ask probing/guiding questigy;
example, ask the rest of the class to respond to an idea that one student hyg;
presented, or ask the student who answered to explain. ﬁ

Clarify_student responses. Often, students will offer answers witho: |

explaining how they arrived at their response. Enable students to be coi

{ incorrect answers.

Essentinl Skills —:.__:2: for 7 ;
’ L T he

why?™ or “Here are sopy,
vou respond to thege
j, Lncourips thinking aboyy

. ~ s L9 ~:U
conclusions. After pro

. Proving thejr e
the meaning of their conclusion
result of your conclusion? ;.

¢ oh

A Opitrig

1% :C N

5. Dig underncath a student’s judpp ey

aboul a subject (e.g., a Eacnfiﬂﬂ. W
thinking by to them. “Wpy iy ¢
“I{ere arc some other criteriy W

hen students .
Talure, :?...2”_,,.”..__.;{. i
na did You usge ip mak
ould they affeg vour ,., .
B s worth indicating that, if question in the

ping pong” between a student

rlﬂ—w-vn m\ SLEE

Te). compliggs thet
& vour jug
valuation

gment?™
How?

¢l

. ASSTO0M ¢oper-
and the teacher 2 M constantly

hich b fesemble verhy!
] G udent, ¢ 'n ask - : EPPEnS when teachs
directly ﬁo.o:o st 5 ,» and then ask gan entirely ney i M.:, 1N teachers respopd
sudents will not look to each other as sources of information M of another siugen.

. . : g NOT Wi T

{0 engage _::a_m_omCm <<.:: one &652. According 1o Wilen ,,_a,ﬁ__en_. be inclined
sping Pong :.ﬁﬂroa 1s more likely to be foung in ¢ ite (1991,
classrooms and in classrooms where teachers perceive their students gs low achicvers
- Additionally, o:w:omwmw:oa ?Eﬁ that students from certain cultures have .rz.r s
responding within this pattern. Highly effective teach : ,

: i adi . chers eventually “phase out” their
own involvement in a discussion completely, teaching students how to ke tums and
respond thoughtfully to one another.  In these classrooms, over time. it is the stude

who are asking for clarification, validation, and elaboration of their peers” ideas.

_:(..ﬂ.ér.:_nnc_:,E.E-SE,.

It is also important for the teacher to avoid being the sole “judge™ of correet and

It can be effective to diplomatically involve the in carcful

of the importance of precision and the nuance of language and meaniiy | consideration of the students’ answer by asking a follow up question of other students.
questions like, “What do you mean by that? How are you defining thui 1 50 they build on their classmate’s response, as in “Harriet, how would you respond to

What might be another way we could use to describe that?”
Ask for validation and evidence. When students supply a faulty conc

instead of correcting them, try asking questions like, "Where did you gcf
information?" or "What support do you have for that?” to guide studeriiy

their own understanding.

This line of questioning is also appropri

st
students who have provided correct answers but have not detailed ho® I

gol there.

Seek to broaden opinions. [f students offer their own views on an issuc.
them to se

 Frank’s question?”

LIKELY EXAMINATION QUESTIONS AND ANSWERS

| i b following gross-motor skills i3
|, In typical human development which, which of the following gros

: .,:wE_:w developed last?

i

’ o : o . : o .4_
vou to teel or believe that?" You can then ask them to consider points ol
by a:

: . . ‘ - who
¢ their own particular vantage point by asking, “What or W

ding a question such as, “Who might disagree with you about this, #§

A. Hopping
B. Catching a ball with two hands
C. Skipping

D. Climbing stairs
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| of intellectual behaviour according 1o Bloom’s _a_xc::_:
v Which level o e

y
_ - Profile Dimorce ¥
lain in your own words, the meaning of Profile C:ﬁr:r.:: A
eIy .._...__, an J
::(._:::
10"

—

3. A mathematics teacher asked his pupils to classify objects according
1Y 1at » . ., . T :
m_._wﬂ_h b level of intellectual behaviour based on Blooms Taxonomy wag the

measuring?

A. Knowledge

3. Comprehension
. Application
D.  Analysis

1

4. The question “How would you describe an clephant 1o your pupils?”
\ evel of intellectual behaviour based on Bloom?s Taxonomy?

v A .

)]

& 3.

Knowledge
Comprehension
C. Application

D. Analysis

SRR

question “How do you distinguish between illegal and corporal punis

an open ended question
a close ended question

- an objective question

ort answer question

oy
]
[

6, The question,

1€
L]

“Explain three importance of keeping p
fi.an open ended question

4 close endeq question
an objective question

3. 4 short answ

U2 e~

e W)

Cr question

' :_:.

mey,, 9. All the following are reasons for k
w b

unishment Books in schor!

e iving Wron
Dislikes others why 4y

losc confidence jp th
Pay attention (o degaj
Put extra effort in |¢

¥ ungy,

T ————

€ praigeq
¢ _rn-:xc_ﬁu.

_m Q:lﬁ@ —Cgr
arning

A.
B.
C.
D.

cry [1§) Q:Ga—mgn

s M_m A student with severe physical g
o) m.ﬁ&:mm. Which of the following ing,

Hitieg fequires 4y aduly’
I gudent’s special education teacher o kn
§

:3@:: would he most
OW in (hig situation?

B assistance é.;.: '
mportant for (he

=

cating utensilg o cups
monly consumes it home
erences for cenain foods

S Toods ang liquidy shoyg be
€epIng punishment bl in schools exeept
A. To protect pupils from unreasona

onstrated pref
he studeng

3
5
/]
3

What type of consistency ¢

TR T A ST

ble punishment, viglenc

¢ and brutality frop,

teachers

B. To avoid giving teachers cause for negalive criticismg ang victimization of
U:U:m

C. To serv

¢ as documentary evidence kindg of punishments administered in the
school

D. To expose teachers who are fond of
provocation

hmer punishing pupils at the least

10. In designing a lesson plan to teach a topic, the teacher should first focus on the

- Children’s background knowledge on the topic
Objectives of the lesson

- Test questions that will be used in the end

D. Textbooks to be used

A
B
c

. : 1 effective action in getting
I Which one of the following is likely to be most effective action in ¢
Students 1o improve their academic performance?

A. Class compelition
B. Group competition
£ Self-competition

—

William

04 D, Peer-assessment P &
Yaw Wi .
liam Yaw Ogy,

i

0
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12 used most effectively to achieve which on
(¢ Omprn )
c__:,.,

Role- can be

playing
instructional goals?

5
¥

A. Lncouraging students to view content from different pers
B. Enhancing students’ ability to recall important content v
C. llelping students to remember the steps of a process

D. Stimulating students’ interest in a new topic

.—..VOOQJ\OM i

Ith a¢ il
13. To promote children’s skills on oral expression, a teacher regular] ,,
that include discussions in groups of various sizes. While some childye
in a variety of large and small-group contexts, others respond occas;j
unwilling to participate. Which one of the following strategics is mog

cncouraging reluctant children to participate in group discussions?

Y plang
N Speak
Onally ,
t :_872

M
I
fl
gy

o_dm

A. Asking another child to help the reluctant one to give an answer

B. Including questions that require simple, one-word responds

C. Offering rewards to children who volunteer to speak

D. Suggesting words that the child might to include in his or her respond;

LR

14. In a basic school. suspensions due to fights among students have increy.
recent years. Research suggests that school staff can best reduce this type of befy
by emphasizing which of the following approaches?

A. Helping students learn to identify and avoid negative situations that ;
likely to escalate in intensity

el
\

B. Implementing units at cach grade level to teach students the clement
applications of moral reasoning

C. Increasing the severity of consequences for students who exhibit v
behaviour on school grounds

M_‘_:_

t

Essential Skills Require

d  (
E
(i], —enﬂ__a_ | _S—pﬁf::;_ (

1), Constructivist theory

6. Which of the following factors ig
cademic achicvement  of a9

St j
Students g, POran

o ¢
Om n::E. on

Scanned Ey CamScanner

crontnd”? all ch._. S_anmgm !
Y and __smsm:ma_wum_sm

3 J—_:—F.:—I. ? ri
AL [ he prior C—.u—.:v-.:.— m: st _ )
0 lea n

3. The students current grade level

C. The students report card grades
D. The students standardized district test scoreg

{7. Which of the following conditions was found

. b
heirsio dics? y Uo<o_oc3a=a_ psychologists in

A. development across the domains moy

; es from faj s
simpler forms. fairly complex forms 1o

3. development across the domains moves from fai i

: airly s S
more complex forms. Y stmple forms
C. the full sct of complex emotions is present in children from birth.

D. although cognition develops from simple forms to complex ones,
socioemotional forms of understanding are relatively stable and enduring.
18. A curriculum-based assessment provides information primarily about a student’s:

A. eligibility for special education services

B. progress in acquiring specific academic skills

D. Providing students with explicit training and practice in the use of ¢
resolution skills

which meZ

15. Which theory operates on the “stimulus-response principle”,
behaviours are caused by external stimuli?

A. Contextual theory
B. Behaviourist theory

C. Cogniuve theory

C. aptitude for future academic success

cademically
D. ability to use assistive technology to perform acade! N
| disability is likely to have the mio

havioura ty s likely
o unication deve

jopment”
aspects of comm '

19. A student who has an aaomo:.m
difficulty with which of the following

s feelings fro

i [F ¢ :—. :_._f.c
! i ! a-.. nm his or her ton
; . t1 ga m—.vﬁ.un < |
C eec - ariculation errors
is free of uZFEL
. i L nTDA 1S A‘Hﬂﬂ
Fits mng :Cnﬁﬁ Sp h

ary words 1

n cc_:n.ﬁ

C. Understanding new vocabul

. William Yaw 0duro



At first they didn g

amd SRATTEd makird
shem tor Bl the marg |
practiced thg

better 1 gop

myye it

Adapred from IT Learning and Development, Penn State Universiny:

You may be thinking that learning to bake cookies and learnine SOmethip, £
chemistry aren't the same at all. and. in a way, you are right. But, the informa:%ng.b
get from assessing what you have learned is the same. Brian used what he ‘D
fram cach batch of cookies to improve the next batch. You learn fmm“fll
homework assignment you complete and every quiz you take what you still r:!
study in order 1o know the material. This practice is called self—assc;smcm.il 1
cffective in improving one’s own ability. g

Assessment doesn't have to be a written exam. You can determine if you &
successfully learned something in a number of different ways, depending on \\'hﬁj}

are trying to learn. Recognizing that there are many different ways to assess lezz,

and becoming skillful at sclf-assessment are important lifelong learning skills.

LIKELY EXAMINATION QUESTIONS AND ANSWERS

1. Mr. Iiifi wants to use alternative methods of assessment. Which of the follo7
will he not likely use?
A. Multiple Choice Test
B. Reflective Journal Writing
C. Oral Presentation
D. Developing Portfolios

2. Mr. Anku gave his students’ marked assignments back to them. He then aske
to luol_: at their marks and areas they had problems gelting the correct answers
onc of the following behaviour is Mr. Anku trying to develop in the students?

Jig
"

. Pcer learning

3. Peer-assessment
C. Portfolio assessmeny
D. Sclf-assessment

\

3. A teacher wants (0 assess students’ peree
Which of the following assessments v
information in this :}rca? .
A. Academic aptitude test

B. Unnamed sclf-report inventory

C. Individual behavior checklisy

D. Task-specific rubric
4, The test scores teachers enter on the school-hased
foremost meant to show

ption ang allitudes

ould provige the teach o phsics L

ooy carning,
Cr With the moy useful

assessment form is first and

Compliance with GES regulations

The child’s academic progress

The teacher’s quality of work

What the teacher has covered during the term

A.
B.
C.
D.

5. Which one of the following procedures is the BEST for providing feedback after 4

. test?

A. Discussing marked scripts with the students

B. Giving students their marked scripts with comments from the teacher
C. Marking and discussing the outcomes — .

D. Mentioning each student’s scorc and praising high performance

fore beginning a ncw unit. She found out
site knowledge for the start of the new
ction she can take?

acher administered a diagnostic test be‘
¢ the pre-requl
1d be the BEST a

6, A te:
that half the class did not hav
topic. Which of the following wou

e with the
i ~dge and continue with the
he pre-requile knowledge and co

A. Ask students questions on't
i . - reoreguite knowledge
B Eil‘ang:Ithc topic and pick not relating lln :Jh~ Plhhrﬁ\l‘- o
. . knO\" e g(.' as - . “ uni[
ive i n the pre-requite -ncement of the ne
D. Teach the nce e erent classroom ar¢
i : : ” “science €€ ’ g du o the o4
i housckeeping 218 i refer to the labels )J”,n .

~gular where =
with hi . The teachers r€gW=" ‘
ith his or her name. T hildren

_ hoices or
g g activity €
day, for example, when discussing ¢

4

—
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7

find certain types of materials. ._ his practice would @n ?.?.:::U. ellicelive g 1 J.
children’s understanding of which one of the following literacy concepry 'y

A. Alphabetic principles

B. Functions of print

(. Phonemic awarencss

. Sound-symbol relationships
8. In a reading lesson, Mrs. Adams reads aloud to her pupils while they lisiep, W
of the following strategices is she using? * Wi

A. Guided reading

[3. Interactive reading

C. Modcled reading

[D. Shared reading
9, A teacher is preparing her students for a nationwide examination using a
exercise lest. She asks the students to underline the bold portions in the
exercise. This strategy u8sed by the teacher is known as

ﬁﬂmn___o. :
Prag(j

A. Lliminating the wrong answers
B. Recognizing the key words
C. Re-reading the entire text

D. Skimming through the passage

10, As a tcacher, you have observed that one of your students lacks motivation f
learning, has developed a negative attitude towards school, and comes to cl

unpreparcd. Which one of the following strategies will you adopt to stop thi
problem?

A. Makce your classroom stimulating invite to the student
B. Praisc the student’s achievement {requently both privately and publicity

(. Takc advantage of the student’s interest and plan lessons around them
D. All of the above

11, After attending a zonal workshop, Mr. Mensah recognized that the curct

strategies he employs do not yield any improvement in students’ performance. What
the next step Mr. Mensah should take?

A. Check if this strategy correlates with the curriculum checklist
B. Increase reading activities

C. Introduce classroom activities with highest standards

- Request for the assistance of a coach

p—

A female Hmor.oq in Akrokery AT
mm mce‘&unm are 5.<o_<9_ in thej
an ing activitics 1s the best wy
?_”mm: wards’ academic work?
in

[Cy

Yto

A. Request the head teache
p. Display posters invitin

C. Make students write persong)
n:uamu:m

o Which of the following terms, is yseq
ammm:a:m sensitivity, memory, intelligence,

A. Test

B. Assessment
C. Measurement
D. Evaluation

A, the purpose of the test
B, the item format to use
C, what to be tested

D, the directions of the test

A, Directions of the test

B, Instructional objectives

C, Choice of appropriate format
D, Scoring key

whether the items relate to the instructiona
A, Clarity
B, Faimess
C, Validity
B, Practicality

r (<D_.~._m, _Om

HISTORN
Sic fn_:s_ w

p I to st
students and their parengg Organize open-days

. . g parent S
plan the activity S and Buardians (g 1,

D. Write an article for the locg] NeWspaper abouy

to descri
aptitude or pe

i g it
16, Which of the following criteria I evaluating essay ite
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w

Ct with (he teachers 1

to their parengs and

¢ activities of (he school

be a standardizeq procedure {or

rsonality?

14, One of the most crucial decisions the test constructor has to make is “Why am |
(esting?”. This decision is taken when the test constructor is determining

15, A table of specification in test construction matches the course content with the

ms involves checking

!’ \&
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tin) il hcqulrcd for Tencher Professlonal Competence ang Pracy
A : )

ot Essen

' . i e the main poal ol assessment ol pupils/stad..
1 7. Which ol the (llowing i the ’ l I tiden, Iy

classroom s 10 |
A write test items clearly and simply
3. make sure that iems mateh the instructional objectives
C. inlorm parents ol students” achievement
i ali K i b] of 1 i s en 4 " L . 9
D, obtain valid, reliable and usclul information concerning studey,,

achievement

18. Which of the following item formats is the best Lo use Lo assess ‘analysis’ iy
learning behaviour? ‘
A, Short answer Lype
B3, Essay items
C. Multiple-choice items
D, True-falsc ilems

19, An English Language teacher is (o evaluate the academic achievement ofa
student. Which of the following procedure should he or she follow to ensure
nonbiascd asscssment resulls?

A. Using a varicety of formal and informal asscssment instruments to col
information

B. Administering informal assessment instruments to the student in a famila
location

C. Relying primarily on standardized nonverbal assessment instruments

D. Administering assessment instruments beginning at a lower grade Jevel

20. Ofori carns a score in the 72" percentile on a standardized achievement test
Which of the following is the best interpretation of this score?

A. 28 students within the test’s norm group scored lower than Ofori

B. Ofori answered 28 out of 100 test items incorrectly

C. Ofori scored the same as, or higher than 72% of the students in the 1
norm group

D. Ofori answered 72 of the test items correctly

- . Y . 0‘
For reachers to behave in professionally acceptable manner, there is the nect]

prescribed code of conduct for them to observe. For this reason, The GES "
collaboration with GNAT has come out with prescribed rules of conduct [ ”r/w
teachers in Ghana, which is the topic discussed under the next chapter for f

consumption of the readers of this book. /

e e Ty ___/‘4
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Curtsey GRS Council/GNAT (2000)

LIKELY EXAMINATION QUESTIONS AND ANSWERS

|, A teacher in certain school s always punctual (o class. dresses well and looks neat.
She behaves decently and respectlully (o boys and girls alike and to her colleague
teachers as well. The pupils tell theiy parents that they want to be punctual to school

and dress well Tike their teacher, o would you describe this teacher?
A. A mentor

B. A respectful teacher

C. A role model

D. An experienced teacher
2, After a school supervisor had assessed a newly Qualified Teacher. she concluded
that the teacher had exhibited signs of misuse of nstructional time, but the teacher
thought otherwise. Which one

of these would NOT be considered as misuse of
nstructional time?

A. Consistent supervision by educ
B. TFrequent absence from school
C. Teaching only a few periods in a day
D. Too frequent interruptions a lesson
3, Ina community basic school, the hea
{raining to purchase sports ¢
‘misconduct is this?
| A. Misappropriation of funds
B. Misapplication of funds
f C. Financial embezzlement
D. Unauthorized disbursement
4, A teacher was accused of raping a school girl. Th
‘head teacher was to ask the rapist to look for
PTA chairman of the school asked the head teacher about the appropriateness of his

action, the head teacher responded. “I must exercise my authority to ensure
| discipline”. Which one of the following is TRUE about the head teacher's action?

ation authoritics

d teacher used money released for in-service
quipment for school sports. What type of professional

¢ immediate action taken by the
a different school to teach. When the

i A. She applied the MoE/GES Code of Ethnics

B. She did not need to form a committee to investigate the rape case

| C. She had authority to cause the transfer of teachers who misconduct
themselves

D. She lacked understanding of the MoE/GES Code of Ethics
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£ A teacher who writes or circulates anopymous letlers with malicious iniey M
face anv of the following sanctions except
‘Deferment of increment.
Reduction in rank or of salary.
Suspension

Disciplinary transfer.

COowp

7, A teacher acting as an invigilator or a supervisor who offers assistang y
candidzte(s) at public examinations with the intent to cheat may face any of
following sanctions excepf

A. Deferment of increment.

B. Disciplinary transfer.

C. Suspension

D. Reduction in rank or of salary.

.m“ A teacher who in the course of his/her duties disobey, disregard or wilfully defal
In carying out any lawful instruction given by any person, Committee or Boi!
having authority to give such instruction, shall be sanctioned for. ..

A. Insubordination
B. Disrespectfyl

C. Disobedience

D. Arrogance

9, \.r .Ewnnnﬂ who is seeking public office through an election either on the ticke! of?
Political Party or as an Independeny candidate sha]| apply to the

A. Director-General for a leave

of abse ;
B. Minister for Education for ale nee without pay.

ave of absence without pay

Twmu n 82 =\_.=-.Q=~ yaw

" 4 enera] Trvr oo cvm Jen o
Director-General for secondme

~ — 3 2 £, ™"
R A 5 Fey o
ter Tor Education for secondmens
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educed FWM 20

mitted sexual conduct 1
A. Rape
B. Defilement

C. inordinate affection

D. seduction

11, When a teacher expresses love or lik
he commits sexual misconduct termed

A. Rape
B. Defilement

eness with ulterior motive to pupil or student,

C. inordinate affection

D. seduction

12, A teacher who fails to make a proper account of

public fund(money) in his/her
possession or care is guilty of

A. Embezzlement of fund
B. Misappropriation of fund

C. mismanagement of fund
D. misapplication of fund

13, A teacher who is convicted of a criminal offence and sentenced to imprisonment
without the option of a fine shall be

A. Dismissed from the service
B. demoted
C. Suspended

D. made to refund salary
N—— i =
William Yaw Oduro
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alleged misconduct of his _‘_om&omn?
:m o b £

o ¢ i ; et i T Cry,
her wrote a 1eteT report fear of being victimized he did ngy ices &
14, A _Bmf 5 o _.gccu_._o: put for n_, ;.nmcmn the letter was . Sy, &
. e Direclo ] G ctbe ¢ k
District Direc o was a misconct
[his was

identity in the letter

A. [nformal letter
3. Anonymous Jetter

C. TFormal letter

Complaint leter .
n. p t appropriate for assessing g,

Jowing item formats is mos

mich of the fol
15, Which of the " al thou mrm@

ability to organise perso
A, completion
B. Extended responsé
C, Matching

D, Multiple-choice

16. What is a major disadvantage of using extended response essay items in g;

classroom?

A, Guessing is eliminated

B. items are difficult to construct

C. Results are difficult to interpret

D. Scoring is subjective

17. Why are optional questions in classroom summative essay tests undesirable

A. Freedom to choose is an in appropriate assessment goal
B. Scoring becomes tedious and biased
C. Students are assessed jn non-comparable ways

D. The tests become toq easy for students

_

. of the largest challenges that most teachers face
8. 0n¢

Jhere ¢ludents aré
W

A. in their —.Senmmm:m of content

3. in their selection of topic
C. in their selection of resources

D. in their assessment of performance

19. 16. All the following are appropriate ways of handling a situatio
consistently late to your class except

A. Finding out the cause of the lateness from the student
B. Explaining the negative impact of late-coming to the student
C. Administering severe punishment to stop the stu

D. Consulting the parents of the student about the late-coming

involving students in the classroom excep!

A. Together with the students, set rules of conduct for the class

B. Have measures in place to deal with disciplinary problems in class
C. Support any disciplinary action taken with tangible reasons

D. Report indiscipline students to their parents

. in the classroom is knowing

n where a student is

dent from being late

20. All the following are ways of effectively dealing with disciplinary problems
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